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URGENT NEEDS OF LATIN AMERICAN EDUCATION:2

Good Living before and after development

Marco Raúl Mejía J.
PlanetaPaz

National Pedagogical Expedition
Ondas Colciencias Program

“When the concept of Good Living (Buen Vivir) is posed as an alternative, the idea itself 
and the models of development are called into question, as well as the suppositions 
that have given rise to the so-called ‘civilization of progress’ that are maintained in 
colonialism and neoliberalism. Therefore, we are not referring to a change in a theoretical 
element, much less a simple change of names; we are talking about conceptions of life.”

Noel Aguirre3

This quotation is of great service to me in order to establish and make clear the position 
from which I shall enter into these conversations about development, good living, education, 
and the right to an education. I would like to emphasize that this is a reflection as a popular 
educator; this marks the social position from which we have constructed educational meanings, 
practices, and processes in our realities, and that is why I continue to speak from what has 
been accumulated therein that is present in a proposal that, from Latin America, seeks to 
construct critical pedagogies in these times.

This text seeks to organize some of the central axes of the process of posing problems carried 
out by different vice-ministries under the Ministry of Education of Bolivia (regular, alternative, 
and special education, university education, science, technology, and innovation), as well as

  
2  Reworking of a) a presentation to the Bolivian Education round table on the subject of Education and “Buen 
Vivir” (Good Living) held in La Paz on December 6 and 7, 2012. The initial text arose from discussions held during 
the week of August 12-17, 2012, with the Ministry of Education of Bolivia within the framework of “Transference 
of the Ondas Program and its Research as Pedagogical Strategy Proposal [IEP the acronym in Spanish]”; and b) 
the article “Las búsquedas del pensamiento propio desde el buen vivir y la educación popular. Urgencias de la 
educación latinoamericana a propósito de las relaciones entre saber y conocimiento” [The Search for Our Own 
Thinking based on Good Living and Popular Eduction. Urgent Needs of Latin American Education Regarding the 
Relationships between Knowing and Knowledge]. In: Revista educación y ciudad No.23. Second semester. July-
December, 2012. Monograph subject: Education: relationships between knowing and knowledge. Bogotá. IDEP. 
Pages 9 to 26.
3  IBÁÑEZ, A. and AGUIRRE L., N. Buen vivir, Vivir bien. Una utopía en proceso de construcción. Bogotá. Ediciones 
desde abajo. 2013. P. 51.
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with the Ministry’s research team. From this perspective, this document is a kind of intellectual 
recollection of different meetings, seminars, workshops held during that week of dialog and 
appeal regarding the foundations of popular education present in the IEP and the Bolivian 
educational project established by Law 070, which strives, as expressed in the section Basis, 
Aims, and Objectives, for “...the construction of a plurinational state and good living.”4

In this sense, these reflections seek to learn from the dynamics of a discussion that has become 
visible in this proposal in the way in which popular education is enriched by the particular 
developments of the Bolivian political proposal, with its consequent educational aims, which 
are not exempt from contradictions and conflicts, as part of the multiple understandings, 
proposals, points of view, meanings, and conceptual frameworks toward which the process 
of changing and transforming our Latin American realities must be directed. The perspective 
of a non-Eurocentric world view is nourished from all this, which, based on these practical 
experiences, is giving form to and consolidating thinking from these southern latitudes as a 
concrete way of giving expression to our identities and dreams, in the political constructions 
that are being developed based on our particularities.5

In the first place, we shall enter into the relationships between development and education, 
recuperating some of my previous work, and then I will present some elements of the Good 
Living (Buen Vivir) proposal so as to, on this basis, take up elements posed in the discussions 
and initiate a reflection based on the assumptions of popular education, posing for us these 
ways of building a greater society based on our specificities.

With this vision, there has been a deepening understanding of how the invisible boundaries of 
the separation between what is formal, what is not formal and what is informal in education 
have been being erased, making the emergence of processes of knowledge and of knowing that 
are occurring in society real. These lead to emerging themes that question classical positions 
on the interrelationship between education and development.

These new elements place on the order of the day the visualization of dualisms that create the 
power of domination and inequality on which the West has been constituted and deepened 

4  “Avelino Siñañi – Elizardo Pérez” Education Law No. 070, Plurinational State of Bolivia. La Paz. December, 2010 
Page 4. Article 3, paragraph 1.
5  In this sense, this text must be read as a continuation of my published book: Educaciones y pedagogías críticas 
desde el Sur. Cartografías de la educación popular [Critical Education and Pedagogy from the South. Mapping 
People’s Education]. La Paz. Ministerio de Educación Alternativa Estado Plurinacional de Bolivia. 2011.
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in so-called capitalist modernity, where critical thinking is going to require working on them in 
terms of tension. This makes it possible to reflect today on the encounter between Eurocentrism 
and its project of control and the particularities of our realities in the world of the South.6

In this text I will deal with three of them, insofar as they are substantive matters and subjects 
for this encounter—development, popular education, and good living—that are present in 
the attempt to give shape in some of their expressions to building alternative educational and 
pedagogical projects (AEPP) in some countries of Latin America, but which emerge with much 
greater clarity in the light of a discussion of the Bolivian process. They would be:

a. The relationship between the pluriversal and the universal
b. The relationship between knowing and knowledge
c. The relationship between what is human and nature

This gives us some clues to transversally relate the tension between cosmogonies and 
cosmovisions. In this sense, the theses posed here, that have arisen within the framework of 
the discussions indicated above in the Bolivian context, seek to understand the way in which 
a quest is found in alternative construction projects today in our continent that makes hidden 
aspects visible that redefine the theory-practice relationship in the social life of our realities 
with discourses and dynamics born in other latitudes of the world and that tense and follow 
the line posed long ago by Orlando Fals-Borda7 of our own thought and of feeling-thinking 
actors.

In the case of this text, and due to its author’s tradition, I will conclude by making clear the 
situation of good living popular education-development in order to—from that perspective—
continue questioning the idea of development, school, and liberal education that our political 
systems have developed.

6  These tensions—which I enunciate in my article “La sistematización como proceso investigativo o la búsqueda 
de las epistemes de las prácticas” [Systematization as an Investigative Process or the Search for the Epistemes 
of Practice]. In: LÓPEZ J., E. (Ed.) Seminario de sistematización de experiencias investigativas en educación. 
Neiva. Universidad Surcolombiana-PACA. June 2010—are: subject-object, nature-culture, transcendence-matter, 
physical-metaphysical, public-private, reason-emotion, scientific knowledge, popular local wisdom, knowledge 
of nature-social knowledge, scientific knowledge-intervention practices, competences-capabilities, deductive 
knowledge-inductive knowledge, mental labor-manual labor, science-society, mind-body, cult culture-people’s 
culture, the West-the others, universal-singularities, episteme-epistemes, cosmogonies-cosmovisions.
7  MONCAYO, V. M. (compiler). Fals Borda, Orlando, 1925-2008. Una sociología sentipensante para América 
Latina. Bogotá, Siglo del Hombre Editores y  CLACSO. 2009. 
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These quests continue to provide content for Latin American thought with its deepest roots in 
the cosmogonies of our ancestral peoples, which, in some time periods, have been channeled 
by mestizo thinkers who look for the stamp of our realities in that reality and who have built 
the links of that thought that seek—establishing a relationship with Eurocentric thought—
to rebuild and show that presence from here with other characteristics. This is visible, for 
example, in Indo-American Marxism, participatory research-action, the theology of liberation, 
the philosophy of liberation, popular education, and many other varied expressions. The Good 
Living proposal has come to enrich that tradition, redefining the paradigms of development.

1. The concept of development determines education8

Never before like today are the relationships that exist between education and proposals 
made for country, society and development so explicit. That is to say, the proposal made for 
society goes into the educational reality in the form of curriculum, standards, competencies, 
pedagogies, and not as a simple reproduction but under the specificity thereof. That is why 
it is so important to learn to figure out from our practices the forms of society and of human 
beings that we construct in everyday institutionality, while the dominant discourse places so 
much emphasis on matters of school and pedagogy being technical-objective in nature. For 
this reason, standards, competency evaluations, knowledge are filled with that objectivism 
that must be unveiled by critical thought, in order to give these words, which have become 
polysemic, the meaning that that actor in practice wants to give them and start out on the 
road to reconfiguring education and school from their conception and interests.

At the same time as this exercise is being carried out, an educator is required who, in coherence 
with the pertinent questions, asks themselves why? for what? where? and for whom? about 
education before dealing with the what? and how? and who clarifies, in an exercise of 
individuation, the social, economic, and political stakes involved in political and pedagogical 
action. That is to say, asking about the way that he or she constructs society through the 
educational and pedagogical act that is carried out on a daily basis.

8   This section is a recuperation of sections of my text: La(s) escuela(s) de la(s) globalización(es) II. Entre el uso 
técnico instrumental y las educomunicaciones [The School(s) of Globalization(s) II. Between Instrumental Technical 
Use and Educommunications]]. Bogotá. Ediciones desde abajo. 2012. Pp. 87 to 89.
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The foregoing makes it necessary to review those aspects, correlated with the construction of 
education in society and that are at the foundations of the actions of all educators and which 
therefore the educator reproduces or recreates them all the time, whether consciously or 
unconsciously, and what better place to enter into the matter than the idea of development, 
which frames today any discussion about the meaning of societies and gives us part of the keys 
to why the political orientations in turn take one or another path, which is very visible in how 
certain options are determined in education, since the understanding and comprehension of 
many of the categories, terms, and practices in education are marked by their conception 
of development. There technologies, as a key component of the emerging world, introduce 
a new element into the whole discussion of the impact that this has on the way culture has 
been constituted in relation to human beings with a system of technological objects and the 
way what is human is a part of that. These artifacts come to us in the midst of the current 
scientific-technical revolution to reorder development and its impacts on the construction 
of society at this time.

In the same way, the construction of a discourse on sustainability and development to try 
to alleviate its effects shows how this adjectivization also becomes profoundly polysemic, 
insofar as through it orientations are shown not only in regard to environmental impact but 
also the interests of different groups in society that dispute for power. As Augusto Ángel says 
so well:

“I think that we should start out from the assumption that achieving sustainable development 
is not a process that functions automatically. On the contrary, it is necessary to recondition 
development to such a degree that we do not know if the social forces in play are willing to 
accept it.”9

Entering into this subject means, above all, asking ourselves about the way in which 
development and growth have gone together, generating a world in which capitalist 
development—seen as an unlimited growth of material goods and services—has been 
generating a series of basic disequilibriums, first among people, then among countries, and 

9   ÁNGEL MAYA, A. Desarrollo sustentable o cambio cultural. Una reflexión sobre el desarrollo agrario. Bogotá. 
S/Ed. 1999. Page 103.
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the most profound one, with nature10, then between the genders,11 and, finally, the rupture 
of biodiversity. This has constructed a logic in which inequality grows and individual benefit 
and private appropriation of these goods leads in the direction where having and knowing 
become the new power of the private proprietors of society.

In this sense, the idea of development that is held is going to be definitive for working in 
educational activity. This is why we might affirm that whoever practices education without 
working on such pertinent matters is applying social conceptions and organization that in many 
cases do not correspond to education’s executor. For more on these varied conceptions of 
development, I refer the reader to Appendix 1 of this document. For this reason, in interaction 
with these different views on development that are presented, we attempt to establish 
Good Living as a reference point from which to question today the content of the ideas of 
development in their multiple variations and to challenge the practice of popular educators at 
any latitude of the planet.

2. Good Living or Living Well, a quest from the greatest depths of our original peoples 
(Abya-Yala)

This vision of the world has been posed as a hidden conception for a long time, which for 
many peoples had characteristics of resistance. Today it finds public expression through 
social movements, such as the Congress of Peoples in the case of Colombia, and indigenous 
organizations like the Indigenous Regional Council of Cauca (Consejo Regional Indígena del 
Cauca, CRIC), as well as in governments of popular origin, such as those of Bolivia and Ecuador.

In this sense, it appears as a questioning of the political and intellectual hegemonies of 
these times, from the standpoint of our cultural and territorial particularities (the South), 
questioning epistemic forms and forms of power from other cultural aggregates different from 
the Eurocentric one, from other cosmogonies and other ethical understandings.

10   DALY, Herman and COBB, John. Para el bien común [English title: For the Common Good]. FCE. Bogotá. First 
reprinting 1997.
11   Let’s remember that the entire foundation of modern science (Bacon, Galileo, Descartes, Newton), the basis 
for current academic knowledge, has as its starting point the domination of man over nature, as the latter applies 
reason to know and to dominate it. This domination was a matter for men, since women were under their control 
and reduced to the private sphere and were not included in the activities of science, much less in the public sphere, 
and that is why the arrival of women in this sphere only occurs toward the end of the 19th century and beginnings 
of the 20th.
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We might say that it appears to us as a rupture with the androcentric and anthropocentric view 
that we have been questioning, of the dominant view of development in capitalism founded on 
the human being-nature separation, the basis of logical rationalist thought and of the control 
of capital through the market, what Vandana Shiva called “Mental monocultures.”12

a. The Good Living of the original indigenous world

This living well and good living that are distinct from the “good life” of Keynesian thought13. 
This takes as its foundation our ancestral cultures localized in four traditions: in the Ecuadorian 
Quechua world the idea of SUMAK KAWSAY (life in plenitude and harmony); in the Kuna world 
BALUWABA (the unity of nature); in the Aymara world SUMA QAMAÑA (wellbeing of your 
inner force); and in the Mayan peoples (Chiapas), LEKIL KUXLAY and LEKILALTIK, all of them 
referring to a world in which a category is provided in the sphere of language that makes 
evident their life plans founded on the unity of the world, without separations or dichotomies.

In this sense, we find ourselves faced with a conception of life and its organization from all 
spheres that speaks to us of an integral character prior to the developments of this idea in the 
West. Therefore, it is presented as a project in the organization of their societies in Abya Yala, 
that the colonizers would later call America, which seeks to live together with a unity between 
mother earth and human beings. The unity of the four dimensions that guide and organize life 
is synthesized here from a conference by Noel Aguirre:14

12   SHIVA, V., which should be considered when proposing a new order founded on ecological democracy whose 
basic assumptions would be:
Valuing species and persons for themselves, not for their economic possibilities
Diversity in nature and culture that confronts homogenization
A living economy built from the local area
A living democracy based on inclusion and diversity, from the local and community level
Living knowledge elaborated by communities built collectively
Replacing competition with a world based on care and compassion
Globalizing peace
13   For Keynes, the good life would be guaranteed by economic growth and the equitable distribution of wealth, 
which would bring, around the year 2030, a level of wellbeing that would allow people to enjoy a good life that 
would be characterized by fewer hours of work, more time with the family, more time to enjoy art, music, friends, 
sports, culture, and spiritual activities. But this would mean not making the purpose of the economy ever greater 
accumulation.
14   AGUIRRE, N. Conferencia “La educación boliviana en la búsqueda del buen vivir”. Bogotá. Movilización social. 
September, 2012. This synthesis is my responsibility, not that of the person giving the conference.
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• Material production (having) as access, creation, and enjoyment of goods
• Spiritual production (being), affective, subjective realization, of parties and leisure
• Knowing (as knowledge), recognition that every culture has its own system of catego-

ries and languages
• Deciding, where the community establishes its life together and it is not possible to live 

well without the others or if someone does not.

We find ourselves before a holistic vision, that in the Andean world would be configured by:
• Sumak kawsay (Good living)
• Sumak allpa (fertile soil without malady)
• Sacha runa yachay (all ancestral knowledge)15

From this perspective, we find a view that builds on language and categories that recognize 
how the world is organized by the principle of complementarity, which guarantees its unity 
based on difference and singularity. This leads this vision and its enunciations to question the 
Occidental ways of understanding development and human relationships with nature, and 
proposes another way of organizing life from the American peoples, emphasizing among its 
main components that:

• Nature is understood as a subject, and therefore a living thing. Therefore the rights of 
the pacha mama (Mother Earth) are spoken of, in a cyclical world (“all is life”).

• The human-nature (hn) relationship is a unity and forms part of sociability between 
living things (“all is one and one is all”).

• The constructions of knowing and knowledge are matters of any culture, but are deve-
loped from a different standpoint, where knowledge, ethics, spirituality, and produc-
tion are integrated into an integral view, giving shape to an indivisible process in these 
matters.

• There is a profound sense of the aesthetic, given the capacity to build in harmony with 
nature and other human beings, and therefore the beautiful life16 is set forth (“we are 
unity”).

15   SANTI, M. “Sacha runa yacha, sumak allpa, sumak kawsay. Una alternativa de gestión propia del desarrollo”. 
In: Retos del desarrollo local. Quito. Abya Yala-Ildis. 2006.
16   ESTERMAN, J. Filosofía andina. Estudio intercultural de la sabiduría autóctona andina. Quito, Ecuador. Abya 
Yala. 1998. 
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b. Good living as a critical paradigm

We can say that a support of our own is found in this perspective, whose proposal questions 
the form of development and provides a meaningful and alternative project even to classic 
Eurocentric alternativity—(liberal) Jacobinism, critical Marxism, and North American 
democracy—since it breaks with many of these political postulates, by building a project 
centered on community, territories, autonomy, processes based on the relationship among 
different beings and in harmony with nature.

As Alfonso Ibáñez says, “...it is necessary to underline the amorous relationship of the 
indigenous person with nature, mother earth. As Macas recalls, Descartes thought that ‘man 
is the lord and master of nature.’ There is thus a separation of opposition between subject 
and object within an anthropocentric conception that has been converted into ‘marketing.’ 
So I add that ‘it is the vision of capital, of economic growth, that shatters the relationship of 
human beings with nature and views it as a resource, as market, and subject to privatization. 
In contrast the [text attributed to the] Indian chief of Seattle, U.S.A., says something beautiful: 
‘Humanity has not made the cloth of life, it is only a thread and what it does with the Earth 
it does to itself.’”17

This vision makes it possible to see that crisis is the idea of development itself and the idea of 
sustainable and maintainable development is questioned, since they are forms that do not touch 
the revalorization of capital, insofar as nature disappears and is replaced by the category of the 
environment, which is sold to us now with the idea of green capital. Good Living establishes 
an alert for us and maintains an immense suspicion of the science and technology currently 
concealed in an environmental and human discourse that continues to be based on the idea of 
material progress that is offered to us now in its political form as community projects.

For this appropriation from an environmental viewpoint, there arises a delegation of authority 
in local development, since the owners of these resources are recognized as legitimate provided 
that they consider them to be capital that must be put into the accumulation dynamic that is 
carried out, converting communities into the watchdogs of that “social capital.”

17  IBÁÑEZ, A., AGUIRRE, N. Op. Cit. Pp. 29-30.
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This is why some authors18 say that this idea of Good Living inaugurates the post-development 
theories, from our own way of thinking, showing how the environmental crisis cannot be 
solved by the market, understood as an accumulation of goods and the monetarization of 
life, and they pose the need to safeguard nature as the patrimony of the unity of the world, 
and this is not possible without an anti-capitalist project that confronts its individualism, its 
dehumanization, and its private interest and profit, regulating actions among human beings. 
That is why the foundation of a new society is not possible without a sovereign and self-
sufficient community.19

This criticism maintains that it is necessary to seek out alternatives that already exist in the 
cosmovision of our Native American groups, who have always put forward the unity of the 
universe and therefore the unity of human beings and nature, which provides a basis for the 
equality of life and therefore equality among human beings, showing us a world not based 
on human control of nature but rather on the integral nature of the diverse forms of life in it. 
For this purpose, an appeal is made to tradition, and answers that are fully applicable to the 
current world are found in it.

Systems of sociability and education also begin to become evident that are founded on identity, 
research, and transformation that are at the root of how the communities of resistance have 
been maintained that support the continuity of Good Living, which redefines the concept of 
learning, showing us that there are no processes of knowing and knowledge without processes 
of childrearing, which must be included.

It is maintained that by recovering these traditions we would be able to advance toward other 
ways of life, different from the one proposed by capitalism in its model of development in any 
of its versions—in this regard I refer the reader again to the Appendix—new forms in which 
the environment is protected, solidarity is deployed, and democracy is deepened in a real way, 
making room for plurinationality—a real foundation for modern nations—and Good Living as 
the foundation of life.20

18  ESCOBAR, A. “El ‘post-desarrollo’ como concepto y práctica social”. In: Daniel Mato (coord.). Políticas de 
economía, ambiente y sociedad en tiempos de globalización. Caracas. Facultad de Ciencias Económicas y Sociales, 
Universidad Central de Venezuela, pp. 17-31. Available online at: http://www.unc.edu/~aescobar/text/esp/El%20
postdesarrollo%20como%20concepto.pdf Consulted in December 2012. 
19   ACOSTA, A. La maldición de la abundancia. Quito. Abya-Yala, Swissaid, Comité Ecuménico de Proyectos. 2009.
20   IBÁÑEZ, J. un acercamiento al buen vivir. Presentation in the intermediate assembly of the CEAAL. San Salvador. 
November 15-19, 2010.
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In this sense, Good Living is considered as something under permanent construction. To the 
degree to which people and groups begin to assume it in their lives, we will have a world 
without misery, without discrimination, with a minimum of necessary things and with access 
to goods and services, without having human beings as means to accumulate goods.

Its motto might be: starting from projects of life, we the communities will build Good Living, 
with territorialized communities, in relational and complementary cosmovisions, seeking that 
other political and epistemic order.

c. Multiple interpretations that open debate

The emergence of Good Living has provided different Latin American left groups with a social 
context to speak from that has arisen from their historical and contextual particularities, and 
they propose another way of seeing and organizing the world and questioning the capitalist 
development proposal. In this sense, multiple interpretations have been opened, generating a 
new debate on our realities. One place for analysis is the discussion that has been generated in 
Ecuador and Bolivia,21 who by including this viewpoint in their Constitution open a discussion 
about its interpretation and meanings.

The Constitution, in the second part of the preamble, expresses the following:

“We decide to build a new way for citizens to live together in diversity and harmony with 
nature in order to achieve Good Living, sumak kawsay.” Similarly, Article 14, second chapter, 
Good Living Constitutional Rights, establishes that: “the right of the population is recognized 
to live in a healthy and ecologically balanced environment that guarantees sustainability and 
Good Living, sumak kawsay.”22

Similarly, Alberto Acosta, President of the Constituent Assembly of that country, puts forwards 
in these debates that: “In this sense, sumak kawsay calls on us to overcome an extractive 
orientation and consciously build a post-petroleum economy. A task that does not mean closing 
down the oil wells. We are obligated to optimize extraction from them without causing more 

21   GUDYNAS, E. “Los derechos de la naturaleza en serio”. In: ACOSTA, A. and MARTÍNEZ, E. (compilers). El buen 
vivir, una vía para el desarrollo. Quito. Ediciones Abya Yala. 2009. Page 278
22   ACOSTA, A. and MARTÍNEZ, E. (compilers). El buen vivir, una vía para el desarrollo. Quito. Ediciones Abya Yala. 
2009. Page 170.
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environmental and social destruction, especially in Amazonia. It is necessary to obtain the 
greatest possible benefit for the country from each barrel extracted, refined, transported, and 
marketed, before maximizing the volume of extraction, but it is necessary to do so respecting 
Nature and the communities. It is necessary to stop the expansion of the petroleum frontier 
now. This task, let’s say in passing, leads us to reviewing the oil contracts that harm society’s 
interests...”23

It is interesting to see how Acosta, who ran as a presidential candidate in 2013 against President 
Correa in Ecuador, poses the conception of Good Living as part of his platform in these terms: 
“Good Living questions the Eurocentric concept of wellbeing and as a proposal for struggle 
confronts the colonialism of power. So, without minimizing this contribution from marginalized 
people, it is necessary to accept that the Andean vision is not the only source of inspiration 
for promoting Good Living. Even from among the circles of Occidental culture, many voices 
have been raised for a long time that could be in some way in tune with this indigenous vision 
and vice versa. The concept of Good Living not only has an historical anchor in the indigenous 
world, it can also be sustained within other philosophical principles: Aristotelian, Marxist, 
ecological, feminist, cooperativist, humanist, and other principles.24

As we have seen, a debate has been being opened up by voices that call for a pure reading 
based on the contents of a single tradition, as well as those who rework them for different 
contexts and those who propose an encounter with the critical Eurocentric views. In this sense, 
it is an open discussion and it is going to require that those who enter into it take positions in 
order to provide content for the actions that seek to be guided by the concept of Good Living 
or Living Well, which demands its development for different fields of action coherent with it. 
For the relationship between education and development, there are some topics that begin to 
be reworked when taking up Good Living.

3. Tensions in building based on one’s own reality

It does not cease to be a paradox that Latin American education continues to be organized 
along guidelines set by multilateral organizations after the Second World War that support 
the development-underdevelopment paradigm and the thought and organization agencies of 

23   ACOSTA, A. and MARTÍNEZ, E. Op. Cit. Page 27.
24   ACOSTA, A. Buen vivir. Sumak kawsay. Una oportunidad para imaginar otros mundos. Quito. Ediciones Abya 
Yala. 2012. Page 28.
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society that have been built within capitalist modernity.25

This is why thinking from here based on the particularities that give us context and the struggles 
that have made possible the emergence of political forms and our own ways of thinking based 
on Good Living have created an environment propitious for thinking from other places and 
visualizing such practical forms of knowing, of knowledge, that had been hidden in a silence 
of resistance that now finds an historical and contextual opportunity to express itself publicly, 
erupting onto the scene built by its hopes, which in some cases are constituted in governmental 
spaces of non-hegemonic power in the leadership of the Government, such as in the case of 
the Bolivian and Ecuadoran experience.

The idea of a plurinational State emerges in contrast with a form of control based on the 
negation of the pluriethnic and multicultural nature with its derivatives of marginalization and 
racism. This proposal also has political consequences at a theoretical-practical level, since it 
establishes elements for refounding the modern State, basis of modern social organization, 
since it proposes to leave behind the concept of a single nation and opens diverse conceptions 
of it for us, which also implies going beyond individual rights in order to reposition collectives 
and communities, giving rise to an interculturalism based on difference as constituent elements 
of societies that are built seeking to confront inequalities and exclusions generated in the 
model of development promoted by Occidental capitalism.26

At the same time, this quiet visibilization is placing matters on the order of the day that show 
a reality of a world built from a core that now appears with different characteristics and 
these other alternative ways of understanding that single world about which the intellectual 
hegemony of our times has been built take shape both in regards to knowledge and in politics 
or in the particularities of democracy.

It is here where education is structurally challenged by emerging realities, touching its 
foundations, not in order to deny them, but rather to affirm them by means of their 
relativization, in as much as a field of a conceptual epistemic, cosmogonic otherness emerges 
that challenges, demanding to be included not only because of being from here, but also 

25   For more on this, I refer the reader to my text Globalizaciones y educaciones. Entre el pensamiento único y la 
nueva crítica [Globalizations and Educations. Between a Single Way of Thinking and the New Criticism]. Bogotá. 
Ediciones Desde Abajo. 2006.
26   WALSH, K. Interculturalidad, Estado, sociedad. Quito. UASB-Ediciones Abya Yala. 2009.
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because it proposes a world with its own characteristics and an attempt to build a society in a 
different way than is proposed by capitalist development.

In this sense, from my vision as a popular educator, having to assume Good Living in our 
practices also means a deepening of its aggregate, rooting it ever deeper in our realities and, 
in this case, our original peoples, acquiring a much deeper support in the dialog-negotiation-
confrontation of ways of knowing with the until now dominant Eurocentric forms, and this is 
going to require giving it form and institutionality and organizational processes that must be 
built on the horizon of its aims constructed on this historic future.27

Today this aggregate is challenged to be placed on a horizon of Good Living or Living Well from 
our ancestral cultures, our original peoples of Abya Yala, that today makes real that which the 
Arwaco group of the Sierra Nevada de Santa Marta in Colombia says about us, the mestizos 
and white people, that we are “the little younger brothers,” and that’s why we Westerners live 
as we do in relation to nature.

The following tensions for education, within the framework of discussions developed in Bolivia, 
lead us to the proposal for Good Living and popular education so as to recognize the roads 

27   Let’s remember that the ten principles of popular education as a foundation of its aggregate are:
a. Its starting point is reality and the critical reading of it, in order to recognize the interests present in the actions 
and in the production of different actors
b. It implies an option based on the transformation of the conditions that produce injustice, exploitation, 
domination, and exclusion from society
c. It demands an ethical political option from and for the interests of excluded and dominated groups, for the 
survival of mother earth
d. It builds the empowerment of the excluded and unequal, and fosters their organization in order to transform 
current society into a more egalitarian one that recognizes differences
e. It constructs educational mediations with a pedagogical proposal based on processes of cultural negotiation, 
confrontation, and dialog of ways of knowing
f. It considers the culture of the participants as the stage on which the dynamics of the intraculturality, 
interculturality, and transculturality of different human groups occur
g. It fosters processes of self-affirmation and the construction of critical subjectivities
h. It is understood as a process, as practical-theoretical knowledge that is constructed from the resistances and 
searches for alternatives to the different dynamics of control in these societies
i. It generates processes of production of knowledge, knowing, and life with meaning for human and social 
emancipation
j. It recognizes different dimensions in the production of knowledge and knowing, in coherence with the 
particularities of the actors and the struggles they are involved in
For more on this subject, I refer the reader to my text Educaciones y pedagogías críticas desde el sur. Cartografías 
de la educación popular [Critical Education and Pedagogy from the South. Mapping People’s Education]. Bogotá. 
Ed. Magisterio. 2012.
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that open before us for theoretical-practical elaboration in order to include Good Living in 
educational proposals. For this reason, the following pages are a first approach to recognizing 
the way the classical structure of the Occidental school is challenged by the elements that give 
shape to these visions of the world that have been built from our latitudes and singularities, 
challenging the capitalist development proposal in its multiple versions, which can be 
recognized again in the Appendix to this text.

a. Between the universal and the pluriversal

The Occidental project has been built on the idea of truth, which in its development has marked 
a way of becoming, in as much as it constitutes its own as universal and does so not only for 
itself but also distributes it to others as what is true, constituted in its mechanisms of control 
and power that, by making it universal in its forms and building itself up as the point of view, 
denies the singular and particular forms that show the other side of its pretended universality.

This road can be seen in the way in which, through its constitution, its gods, its religion, its 
science, its institutions, its democracy, its technology, its development, its research methods, 
its school have been presented at all times as the only road to understanding and orienting the 
world. This has ended up constituting itself in its multiple activities and commitments as the 
cosmovision that orients the human constitution, producing a unilateral view that denies what 
is singular in order to affirm itself in its universality.

In this sense, it has constructed a vision of the world where what is human is privileged over 
nature, inasmuch as the human dominates it and is superior to it; the rational over the emotional, 
where the latter is still seen as part of “instinct”; the individual over the community, since the 
latter is the maximum expression of autonomy; the objective over the subjective, inasmuch as 
knowledge is the representation of realty; science over other ways of knowing, inasmuch as 
it has a method that guarantees its reliability; the economic understood as growth over other 
dimensions of life; and as an encompassing form in the understanding of some humans, those 
who guide their lives with this understanding, over other humans who are seen as backward 
forms of the world that they represent.

On the other hand, a visible South emerges in Good Living, which shows forms of life centered 
on other principles and other ways of leading life, giving shape to what is different, and which 
in many of its characteristics manifests itself as the otherness of the universal, founded on 
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other dimensions and on how one can be human in another way, having as a foundation the 
place, the territory, where one lives and an identity is built founded on community cores that 
live on other premises and build an immediate relational system on other bases. At the core 
of this is the recognition of multiple diversities as the foundation of any action that may be 
undertaken.

In the same way, some characteristics become visible of the relationships between the 
institutionality constructed in Occidental modernity and the particular forms that the 
pluriversal takes when it emerges from specific forms, with its own dimensions in groups that 
show projects of life with other characteristics who, by affirming their identity, convert what is 
their own into the foundation of their proposal for life.

In this emergence of what is one’s own, the fissures in the universal begin to become 
visible, not as denying it but rather inasmuch as what is different appears and orders and 
organizes the world under other premises. For example, when the community is presented 
as the foundation for decision-making and of the meanings that orient quests, this presents 
a profound questioning and appeal in regard to the organization of the world centered on 
the individual as separate from their community as the foundation of the modern world and 
liberal citizenship. There it becomes visible how that different statute allows the emergence of 
other worlds based on other premises and that live their daily life on another basis.

It is from here where it becomes possible to see other characteristics of a world that is not so 
homogeneous as it is presented to us and that is in the process of becoming every day, that is 
in movement, and this in spite of the view on which modernity and its development projects 
have been built, which organizes the idea of progress and has become hegemonic. Those other 
singular forms erupt not as pretensions to make themselves universal but rather to show how 
that singularity is also the expression of worlds not subsumed in that hegemonic logic and that 
are lived by human beings who give shape to social relations and social structures that show 
other ways of relating.

b. Between knowing and knowledge

A world has been built in modernity organized by reason, that came to replace the views 
constituted from sensations and appearances. That organization is founded on an order 
centered on the rational, that explains the world from this perspective, which makes it possible 
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for it to realize any fact, situation, object of the world in its minutest detail and at the same 
time, through accumulated knowledge, allows it to predict, dominate, control each one of the 
elements of any reality.

With this vision, the predominance of humans over nature and all beings existing in it is 
established. That organizing reason allows it to control and dominate, and it is going to be from 
that type of organization that the individual is going to become the central actor of autonomy, 
as well as the orienter of the forms of knowing and organizing the phenomena that occur in 
nature, converting one of them, physics, in the queen of this view. There nature is instrumental 
to this form of knowledge (mechanical physics).

In this perspective the principal of objectivity is going to govern the way things are known, 
expelling subjectivity from it, since if it is not measurable it is a subjective construction and 
therefore inexistent under the criteria of scientific knowledge. This way of ordering the way of 
viewing things is going to make it possible to construct an order built on the idea of progress 
that expels everything that is not knowable through scientific processes, which are guaranteed 
by the method, which is what is going to confer objectivity on the results. For this reason, that 
methodological control is what is going to guarantee us truth.

Parallel to these developments, questions have been posed about whether different forms of 
knowledge other than scientific knowledge exist and, if they exist, what their status would be 
in relation to it, and the idea of various ways of knowing has been emerging there, which seeks 
to explain these other forms of relation through codes and systems of different languages 
that have a real existence but that are not explained through the scientific method and 
knowledge, opening a field for very broad discussion. Including those who see it as a prior 
form of knowledge that has not acquired either rigor or systematization.

These ways of knowing have also been rejected as forms from groups that have not entered 
into what is Occidental (modernity) with the characteristics of objective science and universal 
laws. To them, it would be a pre-scientific form that represents the past, superstition, 
multitemporality.

To others, these systems of knowing have their own life, since they function in singular and 
different worlds that are only explicable in these particularities of the world that constitute 
it, and this demands that it construct categories that have value, explanation, meaning in the 
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enunciations of their culture. In many cases, it is necessary to create words to explain what 
is enunciated in relation to other aspects of their vision and organization of the world, as has 
happened with Good Living.

Also, from other views on knowing, it becomes evident that knowledge is no more than one 
form of knowing that all cultures have and that is manifest in three forms:

• The common one, derived from practical behavior, which sets a type of morality for the 
actions that people develop, since it operates from day to day and gives answers there 
to specific needs.

• Technical knowledge. by means of which people live and act in their daily lives and 
have the ability to make evident the way that they relate to everything and forge a 
system of values and beliefs, and this gives their system transcendence and meaning 
that explains that unity.

• “Cultured” knowledge in which technical knowledge has an implicit explicative fra-
mework of its reality and realizes this through cultural constructions that take form 
according to contextual identities and particularities. There it explains what is human 
through categories and their relations in an integral way in and in coherence with its 
tradition.

In this perspective these three ways of knowing would exist in any culture, since they are the 
result of multiple traditions and aggregates of the life of different human groups. In this sense, 
the vision of science and Occidental knowledge that we use in education would not be any 
more than a cultured knowledge that that tradition has built.

For this reason, when today the Bolivian process establishes the question of education from 
plurinational identities based on Good Living, fundamental work is required to allow the 
emergence of those ways of knowing and how their actions must be present in a school where 
other cosmovisions are also present, and the question arises of what is the complementary 
type among them.

c. Between what is human and nature

One of the consequences of the loss of unity between practical knowledge and cultured 
knowledge, converting it in knowing and in knowledge, and the latter into its Occidental 
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version, recognized as the universal form and highest and only way of doing it, that made 
its postulates become the norm, and one of the major difficulties, is that it constructed an 
epistemic principal of a dualist nature and on this basis established the ground floor of its 
activity.

The fact that this paradigm is based on human reason and on the individual that constitute the 
foundation of that world: the individual is separated from the world so that they enunciate it 
and the subject-object separation is raised with the mediation of the method, which is going 
to guarantee objectivity and declare itself to be superior (animal kingdom), which gives it a 
character of domination and control over other living beings and a negation of the forms of 
life that are not in the systems of its rational control. This is constituted as the fundamental 
criterion to grant dominion over that chain of life.

This view, by denying nature rationality, inasmuch as it is the property of humans because of 
their rationality, converts it into a space for domination and control through reason. What the 
scientist extracts from nature are their truths, through which they function, which is going to 
allow them to make an instrumental use of it as a function of their wellbeing and this is going 
to be defined in the separation between nature and culture, inasmuch as the latter is going 
to be a human construction to differentiate itself from nature. That human place is going to 
be given to control of that way of knowing as the true one and of the subject of it as the 
dominator over other forms of domination of life and the world. Consequently, it means the 
validity of a paradigm of an anthropocentric nature that has slogans like the “king of creation,” 
of a religious nature, which also ends up establishing a difference among humans. Those who 
have learned that relationship of dominion and control are the most advanced and civilized.

On the other hand, there appear the visions that argue for the unity of nature and what is 
human, explaining the latter as only a step in the tree of life. We have before us an integral 
system of relationships that make possible the existence of the world and we participate in it 
equally in a time space that has a unity of everything present without dualism, where all of us 
are subjects in relation and in action.

That essential unity would be represented in the Andean cultures by the pacha mama (mother 
earth) as a living being of another dimension and characteristics, which in that recognition 
transforms the relational system of what is human. This would be part of a larger system and 
would be signified by the way in which its action is self-constructed and by the way it generates 
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a relational system characterized by the unity between biology-philosophy and society, which 
would lead us to another representation of what is human and its multiple forms of production 
of life, of the material, of the real, and a questioning of the liberal individual founded on an 
autonomy that separates them from the community and nature, making the community a site 
for negotiation and continual transformation based on subjectivities and difference.

This view allows for the emergence of territories as living places, where the universal must be 
redefined and must learn to take on intercultural, plurinational forms with a new construction 
of space that acquires characteristics of its own, which becomes specific in those ways that life 
takes on as unity in the local world, in what one author called: “the new geometry of power”28

4. Horizons of the quest for Good Living and popular education

Popular education in its development has built a relationship among cultures that has made 
it possible to recognize and extend its original idea of dialog among ways of knowing toward 
cultural negotiation and confrontation as ways in which intraculturality, interculturality, and 
transculturality are produced in educational activity, a foundation in another way for our 
relating among diverse and complementary cultures, which has been enriched by Good Living.

a. Dialog of ways of knowing to constitute our intraculture

We are social beings in a world marked by diversity, singularity, and differences, in dialog with 
the other, and that is where the way emerges where we are subjects of a reality in which it is in 
relation to the other that I discover that I am not unique, that we are always in action scenarios 
where I must keep clear who I am. Dialog gives me the elements not only to recognize the 
different one but also myself, participating in a scenario in which I act and realize who I am and 
the meanings of my actions; that is to say, in recognizing the other I recognize myself.

In the recognition of the other I value what is my own and establish my identity (individuation), 
constructing with my group the references of that larger world (the system in which I am 
involved), by feeling myself to be part of that construction in which I have been accepted. As a 
member of that group of reference, I am constructing the self-reference, or “I have put down 
more roots going forward,” an expression that I heard from a Colombian indigenous person.

28  MASSEY, D. B. Spatial Divisions of Labor: Social Structures and the Geography of Production. New York. 
Routledge. Second Edition. 1995.
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b. Interculturality as confrontation of ways of knowing

The matter is not lineal, it does not mean that one comes before the other, however, in that 
being in the world of action, the confrontation of ways of knowing occurs, where disagreement 
with the different other shows me that the world is not a permanent dialog in the Habermasian 
sense, but rather that on occasion we find ourselves with others who represent power, who 
may have characteristics of control and power. They use interculturalism to negate it from 
forms subordinated to that control and power.

Developed interculturality leads there, indicating how those elements deny, dominate, 
and control it; it makes visible the differences on which interculturalism is being organized 
as an exercise of power that on occasion generates self-marginalization or self-rejection on 
the identity, but the other also relativizes me and broadens my senses and horizons. In that 
relationship of the confrontation of ways of knowing, I recognize what is mine and I constitute 
the principle of complementarity, as the axis and foundation of interculturality, and there I find 
the reciprocities that are to lead us to joint action.

In this sense, the confrontation of ways of knowing as an exercise of recognition of interculturality 
and of affirmation of interculturality, inasmuch as this becomes specific in the world where 
that different and dominating other operates. In this sedimentation, that which Albó discusses 
is achieved, when he says: “Interculturality refers above all to the attitudes and relationships of 
brother groups or persons of a culture, with reference to another cultural group, its members, 
its cultural products and features.”29

c. Transculturality or cultural negotiation for action in the plurinational

When the confrontation of ways of knowing has constructed the capacity to relate between 
groups and persons of different identities and cultures, which give shape to the plurinational, 
visualizing those multiple and varied visions and conceptions, which makes them become 
and recognize one another as actors and nationals with their own identity and therefore 
with territories, language, cultures, justice, which forges those conditions for orienting action 
together with the different others.

29  ALBÓ, X. Inclusión y la construcción de actitudes interculturales en tiempos de transformación. La Paz. 
Ministerio de educación, vice ministerio de educación alternativa y especial. 2010. Page 7.
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This situation constitutes a relationship of acceptance from the standpoint of the difference of 
codes; it constitutes the need to forge a road beyond that encounter, and it is the possibility in it 
of common action. So an exercise of cultural negotiation becomes necessary in which, with the 
differences established, it is necessary to constitute the groups that seek the transformation of 
those conditions, constructing that scenario in order to modify conditions, dynamics, and those 
agreements demand a negotiation from the standpoint of the affirmed differences, in order to 
give place to an action where the pluriversal encounters a unity, in an order of criticism of the 
forms of domination and control, their dichotomies, constituting in negotiation a new relationship 
that makes possible another representation of what is human, a territorialization for change.

Boaventura de Sousa Santos has been talking about “an intercultural democracy” that, for him, 
would bring about a new generation of collective rights to water, to food sovereignty, to the 
earth, to the woods, to traditional wisdom, and that would only be realized if the perspective 
is changed, which requires extending and refounding democracy.30

d. Negotiating with formal Occidental education from the standpoint of Good Living and 
popular education

Very precise challenges are opening up to the Bolivian educational system after questioning the 
idea of capitalist development from the standpoint of Good Living, since it has consequences 
of a diverse nature for its education in order to concretize this proposal in the daily life and 
practical work of the educational institutions, which must be expressed in specific matters for 
an educational system: curriculum, didactics, evaluation, pedagogical proposal, and this issue 
must make discourses on these matters concrete.

In this perspective, we speak of a relationship of ways of knowing and knowledges that 
encounter one another in order to confront a separation that is central in the construction 
of the inequalities of these times, a hierarchization that generates displacements of those 
ways of knowing that are not recognized in the traditional logic of science, understood in 
its Occidental version. For this reason, when room is made in education for other ways of 
knowing, it is recognized that science is a form of knowledge centered on a rational logical 
process, and in that sense is a type of knowledge of a precise historical moment (modernity) 
and that knowledges existed prior to it.

30  SANTOS, B. Speech to members of the Ecuadoran Constituent Assembly in  Manta, March 2008 (photocopy).
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This situation opens the doors to diverse forms of ethnoknowledge and ethnoresearch 
that must be worked on rigorously, in order to be able to realize that which is sought to be 
enunciated from that perspective, where the diverse also emerges in knowledge and ways of 
knowing, in which education is challenged to construct from the standpoint of identities.

Hence, the understanding of cultural negotiation and dialog among ways of knowing and 
their confrontation as a central element of processes of interculturality, in which certainty is 
generated and what is one’s own is constituted, as that place from which identity allows me 
to begin the road of relating to what is different from what is my own. Education is challenged 
here with specificity to construct our own elements that will give form to what is intercultural 
in the different groups that give shape to plurinationality, that constitute the national unity-
diversity, making the ways of knowing of each one of them integral and fundamental aspects 
of the educational exercise, reintegrating what has been excluded, denied, and from there 
constituting a relational system of ways of knowing and knowledge that have to do with the 
lives of those communities in order to transform them.

A. Aspects to deepen from the standpoint of Good Living and popular education in the 
Bolivian system

Good Living, understood as a central element in the original cultures that questions the 
framework of Occidental capitalist development and institutionality, has been endowing 
the critical thought of these latitudes with a horizon of meaning for the construction of 
alternative projects from our contexts, as an invitation to construct an alternativity with our 
own characteristics as I affirmed above, that goes beyond Eurocentric alternativity, founded 
on French Jacobinism, North American democracy, and classical Marxism in its versions, 
while Good Living gathers together many of those political postulates and builds from the 
community, the territories, from autonomy.

This vision also carries an epistemic proposal that proposes that critical quests based on 
difference and singularity, which makes it possible to construct relational systems where there 
is a unity of the biophysical, the philosophical-spiritual, which makes sense from localized 
territories and cosmogonies, building its own field of liaison with the local that gives shape to 
the pluriversal, establishing complementations with Eurocentric knowledge from what is our 
own, making way for that new geometry of power.
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With this perspective popular education in the course of its development has discovered, 
through research and its project of constituting communities of production, learning, knowing, 
knowledge, and transformation, a system of learning and sociability founded on identity and 
research to transform, with the incorporation of Good Living in its foundations as one of its 
central components, which is negotiated today to be incorporated into the Bolivian educational 
system.

That is to say, Good Living, understood as the way the original peoples (Abya Yala) produce 
and understand, has profound implications for education as a whole as a system and form 
learning, as well as in how the methodological mechanism is organized in order to guarantee 
that we are in an educational institution that gets out of repetition and memorizing content 
in order to enter into systems of production of wisdom and knowledge, so as to generate a 
learning that transforms the teaching-learning systems, the school of a single knowledge, and 
provides support for the interculturality that makes for children of the village and relates and 
complements the encounter with the knowledge that makes us citizens of the world.

Some elements appear clearly that, as a sort of new educational agenda, must begin to be 
developed in order to make way for these matters in an educational system that is our own. 
Among the principles, we could mention:

a. An education based on popular education and Good Living in its basic matrix must go 
deeper into its lines of research, the component that makes the constitution of the 
intercultural possible, from within a framework of ways of knowing appropriate to the 
pluriversal, within the framework of their own ways of knowing and knowledge of the 
indigenous peoples.

b. This aspect must become explicit in ALL research developed by Bolivian boys, girls, and 
youth and constitute a specific process in each place in order to constitute, starting 
out from the research work of groups of boys and girls, the supports for Good Living 
and our own cosmogonies in the territories of the different nations that make up the 
Bolivian cultural world.

c. A local-regional-national system must be built to collect the results of this aspect in 
the research, which will make it possible to give shape to what is our own from the 
standpoint of specific academic work, in a process of systematization of those results 
of the research.



Número Cinco (Julio 2014)
Issue Five (July 2014)

The INTERNATIONAL JOURNAL for GLOBAL and DEVELOPMENT EDUCATION RESEARCH
REVISTA INTERNACIONAL sobre INVESTIGACIÓN en EDUCACIÓN GLOBAL y para el DESARROLLO

URGENT NEEDS OF LATIN AMERICAN EDUCATION: GOOD LIVING BEFORE AND AFTER

Página 141
Page 141

d. It is necessary to develop methodologies that strengthen the research quest and these 
nations’ own methodologies in coherence with the proposal made in popular educa-
tion.

e. The teachers must be trained in popular education in the exercise of their profession 
itself, which will allow them to build their particular identities in daily life as well as the 
conformations of Good Living from each one of the different cultures, at the same time 
as they carry out the research exercise as part of the teaching-learning process, which 
will make it possible to learn to do research by researching, and their results will be 
practice itself and its inclusion in a transversal manner in the curriculum of the Bolivian 
schools and the systematization of these learning processes.

f. There must be a deepening and development of materials to give support to the way 
research is done from the perspectives of ethnoresearch; those ways of knowing more 
related to the oral world, and how these can really become social ways of knowing (cul-
tured in the sense of previous reflection) and not of and for control and power. This re-
quires advances on one’s own system of research to give shape to those other ways of 
knowing characteristic of the ways of knowing and knowledge of the indigenous world.

g. Dialogging with the communities about the proposals of popular education and its 
research proposal in this context, so that at the same time that interculturality is built, 
the way is cleared to an interculturality controlled by the communities, since there 
are territories of ways of knowing that have been the foundations of their resistances, 
which has allowed them to survive based on their own ways of knowing for all this 
time, since the poorly named “discovery.”

h. The preceding issue demands ethical vigilance over the processes of the school and 
education and their procedures in the communities, so as to build in harmony not only 
in regards to Good Living but also as part of their political struggle to make the tension 
between being children of the village and citizens of the world real, making intercul-
turality a construction from what is their own (intraculturality) that gives sense to the 
new educational work in their communities.

B. Dialog with the international educational system

The achievement of generating capacity in the Bolivian educational system from the new 
foundations that give the plurinational State identity with specific achievements in the different 
aspects of educational activity, is going to allow it to constitute a perspective to initiate a 
different and proactive relationship with Western formal education, multilateral organizations, 
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the Eurocentric academy in the sense of the road covered in this text, which opens for us 
in a conflictive way not only the visibilization of those singular and specific forms but also 
poses a new moment of relationality and complementarity and of asking  Western education 
in conditions like Bolivian conditions if it is in condition to undertake cultural negotiation and 
is willing to be transformed from this new principle of relationality and complementarity in its 
hegemonic and liberal form. To this end it would be important to ask it the following questions:

a. What is its capacity to construct an education founded on difference and the equiva-
lence of cultures?

b. What is the capacity to think about science and its systems of knowledge in a pluricul-
tural world with its consequent consequences in order to provide a place for ways of 
knowing different from Eurocentric hegemony?

c. How to construct a politics of relativization of the universal under the principle of com-
plementarity that makes room in the curriculum for the pluriversal in its understanding 
of multiple ways of knowing, not only the rational one?

d. How to make room in the schools for the epistemic-cultural confrontation that takes us 
away from liberal political forms and takes us beyond capitalist modernity, negotiating 
its civilizing matrix?

e. Good Living, inasmuch as it takes up that epistemic, ontological, relational pluriversal 
other, makes a call to rework from its perspective the idea, the content and the forms 
of the right to an education, which must be territorialized in this new geometry of 
space.

f. In what way does what is common, constructed from singularity and epistemic and 
plurinational diversity, lead us to redefine the idea of what is public?

g. Taking up these proposals brings consequences in the pedagogical sphere, so that the 
times and spaces and its methodological devices become concrete in the experience of 
the intra, inter, and transcultural processes.

C. Popular education advocates integral construction of what is human

The capitalism of this new century has been transformed and is organized in accordance 
with the laws of the market, in the sense that it has changed its forms of control, but it has 
not renounced its laws, which in turn become great regulators of the economic and social 
life to which individuals, groups, societies, cultures are subjected, in which competitiveness, 
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efficiency, and profitability become central, and, as is well said by Petrella,31 it organizes new 
“tables of law” for the functioning of the world. They are:
n Internationalization: You must adapt to the current globalization of capitals, markets, and 
enterprises
n Technological innovation: You must innovate ceaselessly to reduce expenses
n Liberalization: Complete opening of all markets, for the world to be a single market
n Deregulation: You will give power to the market in favor of a notary State
n Privatization: You will eliminate any form of public property and of public services. You will 
leave the government of society to private enterprise.
n Competitiveness: You must be the strongest if you want to survive in the world competition.

Hence, the principle and foundation of the new proposal of development based on Good 
Living returns us to a central issue to popular education, and that is the issue of solidarity 
with its questioning for the human being and their conditions of existence on earth. We could 
say that the question of globalization due to the interdependence among human beings, in 
the proposal of solidarity in this new century, acquires its place when solidarity constructs an 
interdependence beyond the cultural phenomenon and asks about the way the other enters 
into the sphere of my relations. And that other means not only the other as the individual of 
the end-of-century capitalist project but the other as human being in the integral vision of 
Good Living as a new point of departure from which to construct basic equality and the source 
of fundamental rights and duties.

And there the different others emerge as peoples, communities involved in multicultural 
processes that become a source of all moral questions (actions and behaviors) and the ethical 
basis (orienting principles) of the construction of living together. That’s why they emerge for 
me not as isolated individuals but as part of a whole, where the community of people who 
share efforts respond to the negative aspects of globalization where the side of life announces 
new humanity. Hence, solidarity is situated in the respect for the other (comprehension), the 
feeling for the other (empathy), the suffering of the other (compassion), responsibility to the 
other (commitment), and action with the other (organization).

In this sense it clearly appears that solidarity is not an individual act with a fellow being and 
that operates in the micro world, but rather it is the capacity to recognize the social subjects 

31  PETRELLA, Riccardo. El bien común. Elogio de la solidaridad. Madrid. Editorial Debate. 1997.



Número Cinco (Julio 2014)
Issue Five (July 2014)

The INTERNATIONAL JOURNAL for GLOBAL and DEVELOPMENT EDUCATION RESEARCH
REVISTA INTERNACIONAL sobre INVESTIGACIÓN en EDUCACIÓN GLOBAL y para el DESARROLLO

URGENT NEEDS OF LATIN AMERICAN EDUCATION: GOOD LIVING BEFORE AND AFTER

Página 144
Page 144

of action. The macro world is recognized and one is capable of expressing solidarity with 
those who are unknown, far away, and it is there in the macro world that I encounter the 
conflict between the market as regulator and the place of what is human to construct that new 
regulation. This necessarily leads me to establish a daily scenario in which I begin to construct 
a new criticism that makes what is human emerge as possibility and as choice in my moral 
horizon.

That is why the link between justice and solidarity has become so important in this new 
century on the horizon of Good Living and popular education, since with the transformations 
of the Welfare State and the weakening of the State as the fruit of the changes wrought 
by neoliberal globalization, justice as the simple application of existing laws is not enough, 
since many of them have been made against what is human, constructing a sort of dominant 
rhetorical legality where justice is observance of the law. Here solidarity emerges as rejector 
of the irrationality of the market and establishes a scenario in which life and justice come to 
be asked about again and also, in the depths of human beings, the need for goodness (in the 
sense given it by Agnes Heller32) as a place beyond justice to reestablish the predominance of 
what is human.

In this world, where language has evolved to designate the world of segregation where 
first there were the poor, then the impoverished, then the excluded, then the dispensable, 
then the underclass, and now the undesirables, the need for a new place for the affective 
arises with great force, which places me as the capacity for choice, as human confronting the 
market and its “true truths” in order to recognize in the other their pain, which for me implies 
commitment, obligation, and constructing new forms of organization, which are the ones that 
are going to allow me to take the step between individual solidarity and social solidarity, a 
foundation of Good Living.

Ultimately, the horizon of Good Living and popular education, by questioning the capitalist 
development project, bring us to the urgency of generating the capacity to place at the heart 
of my subjectivity the overcoming of unjust social and human structures that are the ones that 
generate unjust practices and that, taken up in the personal sphere, bring into the present that 
old evangelical idea of compassion, as the capacity to assume the pain of the other.

32  HELLER, Agnes. Más allá de la justicia. Barcelona. Editorial Crítica. 1990.
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This demands a clear differentiation among five types of solidarity:
n The solidarity of condolence, in which it bothers me that there are situations of social 
disadvantage, so I give alms.
n Social relief solidarity, where I help excluded groups through charity institutions.
n Promotional solidarity, where I help some to enjoy the benefits of society, which allows a 
few to minimize their excluded situation.
n Guild solidarity, where I take responsibility for the common destiny of a group with similar 
interests (due to the place of work, profession, etc.).
n Structural solidarity, which is the construction of equitable social structures of solidarity 
that do not allow for exclusion, segregation, and inequality. It is the ability to recognize that in 
the individual sphere, although we want to do good, we do the bad that we do not want to, 
and that the way out is only collective.

Rebuilding solidarity with the perspective of Good Living and popular education involves the 
ability to begin to have a critical distance and a reflexive possibility, as well as a capacity for 
choice in the face of the world that they propose to us with the model of capitalist development 
that we are living through. And that is going to mean the possibility of also reconstructing the 
foundations on which this new road of solidarity begins in a globalized world:

Anthropological: we are human, solidarity occurs through us, it is our ability to undertake an 
effort in the human attainment of the other different from me who exists in a multicultural 
world, where the we is posed to me as help to grow and ultimately that being human is the 
capacity to construct and effort in regards to a common good, based on the principle of 
complementarity of Good Living.

Social: there are some common rights to the human condition. Neither injustice or exclusion 
are natural; they are a product of structures of power. In this sense, solidarity announces that 
a new order is possible and that the struggle for solidarity is present in all human beings and, 
in structures, it speaks to us of a necessary and effective mediation in order to construct a 
shared responsibility as a common basis of what is human, in unity with nature, as is proposed 
by Good Living.

Political: we are in the world of the public and that is where we operate. In this sense, we 
have a shared responsibility that demands my linkage in order to not become an accomplice 
to injustice, wars, and therefore I have to decide about my linkage to them. But equally, at the 
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bottom of what is human, there is the option for the weak, for the poor, for the excluded and 
their place in society that we want to construct by means of a human government in “the land 
without malady” that Good Living proposes to us.

Educational: inasmuch as it develops through living it and there is a shared responsibility of 
all humans to construct a system of values as the fruit of new practices of rupture and critical 
distance in order to act in accordance with my ethical propositions on what is human, in a 
complementary unity between knowledge and knowing, as is proposed by Good Living.

Ethical: it is recognized as the basic option to reconstruct what is human in life and justice and 
love and around these it organizes the commitment of otherness, constructing the personal 
and social other with whom there is a commitment to the common good to construct a new 
form of humanity. There is no community if someone in it suffers from hunger and injustice 
(principle of Good Living).

Theological—for groups of believers: inasmuch as it recognizes in solidarity the human 
place of expression for the experience of God, making faith historic and making the present a 
commitment and option for the presence of God in each being, in a call for achieving community 
(koinonia), the beautiful life in and with a spiritual dimension, as is proposed by Good Living.

The road of solidarity is open. The quests have not been shut down in spite of the discourse of 
the end of ideology and the end of utopias. Solidarity—as one of the axes of Good Living and 
popular education—is the door that swings ajar to announce to us that as long as the ethical 
questions that Good Living introduces may be posed in order to construct what is public and 
redefine development from a critical horizon, the world can be improved and transformed.

If we could place ourselves on a horizon of popular education and Good Living, we would have 
to declare that the neoliberal capitalist globalization project is an unsustainable model and, 
and almost recapitulating the criticisms that have been made throughout the course of this 
text, we could maintain that popular education and Good Living shout out about another kind 
of development, where human culture is not just a profitable item on the market, where a new 
planetary consciousness of humanity is generated.

The terrain of change and the transformation of this epoch have been observed by different 
authors. Allow me to close with homage to one of the Colombians most universally recognized 
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for the way in which he sought to give shape to our own nature, of which Good Living is one 
of the greatest examples: Orlando Fals Borda, who received, a few months before his death, 
tribute from world anthropology academia and to whom he directed the following words, 
which I leave, as an open road, to conclude this text:

“The emphasis on the role of cultural, social, and environmental contexts can help 
to approach, from a new perspective, the subject of scientific paradigms that, in the 
opinion of many, continue to be the next step with participatory action research. 
This is the challenge that we have, in a preliminary way, with the assumptions of 
praxeology, those of the post-modern philosophers, cited above, and the results of the 
interdisciplinary convergences proposed.

By taking the context as a reference and the theoretical concepts of praxis with 
phronesis, we discover an almost virgin vein of rich knowledge of the realities of our 
autochthonous peoples, of our deepest roots, fortunately still alive. Let us remember 
that the paradigms that have molded our professional training, in general, have been 
socio-cultural constructs of Eurocentric origin. Now we try to inspire ourselves with our 
own context and give our work the flavor and consistency of the third world and its 
tropics, with a more flexible paradigm of a holistic nature and participatory democratic 
essence. Academic arrogance is a serious obstacle to achieving these goals and should 
be filed away.

Three centuries ago, Juan Bautista Vico delimited with his critical scalpel a “new 
science” for a “new orb.” As that same author foresaw, that challenge has advanced 
with dubious results. Today there is a parallel challenge to develop a new responsible, 
democratic, and participatory science, in order to fix an overexploited and aging world 
in crisis, with threats of decomposition from the skies down to the caves.”33

33  FALS-BORDA, O. La Investigación Acción en convergencias disciplinarias. Conference to receive the Malinowsky 
Award from the Society for Applied Anthropology and the Oxfam-America Martin Diskin Award from the Latin 
American Studies Association (LASA). Draft (3). August, 2007


