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Abstract 
As a continuation from earlier issues, this article outlines thoughts on how to develop educational 

spaces that are geared toward global learning. To this end, we propose a planning tool such as the 

"Triangle of Thought", which builds upon research performed by Booth and Ainscow for their 

"Index for Inclusion" (2011). Additionally, for education centres that have already made a 

commitment to global learning we propose an assessment tool of the learning performed as an 

institution by means of a "dartboard evaluation" strategy. This also lays out several dichotomies 

to reflect on the processes we develop and to determine if they are truly geared toward lessons of 

solidarity, social justice and care.    

 
Key words 
Global education, planning, assessment, social justice, care, global learning optics. 

 

 
Lady observing 'Liberty Leading the People' in the Louvre Museum. | Cordon Press 

 

 

                                                           
1 Miguel Ardanaz Ibáñez has been working in DE since the nineties, developing projects and running 

workshops and other training programmes in different social and educational organisations. He has worked 

as the editor of this journal. As well as other training, he holds a Master's Degree in Psychology and is an 

expert in Cooperative Learning. He has been member of the Pedagogical Department at FERE-CECA 

Madrid (ECM). He has run the postgraduate course "Specialising in Education for Solidarity and Global 

Development" at ECM and Comillas Pontifical University. His areas of interest are related to pedagogy 

and innovation research in educational processes associated with global citizenship, focusing on social 

justice and the transformative utopia. He is a member of the Code of Conduct Follow-Up Committee of the 

NGOD Coordinator of Spain. 

Contact: miguelardanaz@gmail.com 

 

mailto:miguelardanaz@gmail.com


The INTERNATIONAL JOURNAL for GLOBAL and DEVELOPMENT EDUCATION RESEARCH 
REVISTA INTERNACIONAL sobre INVESTIGACIÓN en EDUCACIÓN GLOBAL y para el DESARROLLO 

 
EN MI ESCUELA APRENDÍ A SER CIUDADANA GLOBAL.  

MY SCHOOL TAUGHT ME TO BE A GLOBAL CITIZEN 
 

 
Número 11 (Febrero 2017) Página 54 
Issue 11 (February 2017) Page 54 
  

 

1. In a literary hall with Delacroix and Victor Hugo 

 

Reconstructing any or several rendezvous between painter Eugene Delacroix (1798-

1863) and writer Victor Hugo (1802-1885) constitutes an engaging journey through the 

imagination, particularly if they take place in 1830s France. We can envision that era by 

observing the painting "Liberty Leading the People" (1831), by reading excerpts from the 

novel "Les Misérables" (862) or with the help of images from its musical adaptations 

(1980) or screen versions (Tom Hooper, 2012, among others). 

 

Paris at that time (1830) was turbulent, barricaded and engaged in battle against royal 

troops, yet according to various witnesses, both men were at home, unsure of how they 

could become engaged. Delacroix came from a generation known as the disenchanted 

"enfants du siècle". They had grown up listening to tales of heroic acts, about grandeur, 

only to later feel tricked by the bourgeois and bankers during the Restoration Period.  This 

restoration had returned power to Charles X of France, who saw no other option but to 

revive absolutism: to him Parliament was excessively liberal and consequently chose to 

disregard it. Thus, he began to rule by decree, and hastily: rejection of civil liberties, 

restriction of the press, and dissolution of Parliament... all of which was rolled out in 

summer, taking advantage of the absence of parliamentarians. 

 

In retaliation, the people took to the streets. There were not so many (close to eight 

thousand out of a population of eight hundred thousand in Paris at the time) but they 

covered a range of backgrounds. In the painting by Delacroix we can identify them: a 

man in a top hat and frock coat, a worker in a white shirt and hat, a student from the Ècole 

Polytechnique wearing a traditional bicorne, and a boy almost at the forefront clutching 

two pistols. Despite being low in numbers, the rebels are welcomed and supported by the 

people: ammunition and supplies are provided everywhere whilst cobblestones and other 

objects are fired at the soldiers from house windows. In the end, the rebellion was a 

success. Louis-Philippe I was sworn in as the new king and shortly after established a 

liberal constitution. Louis Philippe, who in his younger days had worked as a French 

teacher in New York and Boston, was strangely called the Citizen King. His reign lasted 

eighteen years and he was the last king of France. 

 

However, after establishing some context, let us now come back to our protagonists. In 

the year of the Revolution (which was not the only one that century, or in France) both 

men were already settled, albeit in different ways. Victor Hugo was a father of five 

children (the last daughter was born the same year) and Delacroix had none. However, 

many artists gathered in the literary hall, forming a solid bond between art and creativity. 

And perhaps during these days in July they discussed how they could join the revolution. 

Both were sons of senior members of the French government (a minister and a general) 

but were adamant that the situation had to change. From a young age Hugo had displayed 

activist tendencies through his literary works. Delacroix had decided to focus on 

becoming a better painter, studying in art schools and visiting other countries. 
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What to do? Take to the streets and fight? The bottom of the painting shows the 

consequences of the fight: the fallen, semi-naked and devoid of dignity... Hugo also 

conveys it with astounding severity in Les Misérables: 

“Lo que se siente en tales sitios es, como ya hemos indicado a propósito de Mario, y 

veremos luego las consecuencias, más y menos que la vida. Ya fuera de la barricada, no 

se sabe lo que se ha presenciado allí. Ha estado uno terrible, y lo ignora. Ha estado uno 

circuido de ideas que combatían, que tenían rostros humanos, y la cabeza del patriota se 

ha iluminado con la claridad del porvenir. Había allí cadáveres rendidos y fantasmas en 

pie. Las horas eran colosales y parecían horas de eternidad. Hase vivido en la muerte. 

Hanse visto pasar sombras. ¿Qué era aquello? Había allí manos ensangrentadas; un 

espantoso ruido; y también un horrible silencio; bocas abiertas que gritaban, y otras bocas 

abiertas que no decían palabra; se estaba en medio del humo, de la noche quizá. Créese 

haber tocado el siniestro borde de las profundidades desconocidas y se mira uno a las 

uñas, donde aparecen como manchas encarnadas. Hase olvidado todo2” ["What is felt in 

those places, as we have indicated in reference to Marius, and as we shall see in what 

follows, is more and is less than life. Once out of the barricade, a man no longer knows 

what he has seen in it. He was terrible, he does not know it. He was surrounded by 

combating ideas which had human faces; he had his head in the light of the future. There 

were corpses lying and phantoms standing. The hours were colossal, and seemed hours 

of eternity. He lived in death. Shadows passed by. What were they? He saw hands on 

which there was blood; it was an appalling uproar, it was also a hideous silence; there 

was open mouths which shouted, and other open mouths which held their peace; he was 

in the smoke, in the night, perhaps. He thinks he has touched the ominous ooze of the 

unknown depths; he sees something red in his nails. He remembers nothing more"] 

 

These yet to be written words dominated their minds and conversations during those 

nights of July, perhaps encouraging the two artists to come to an agreement. Each one 

would use their talents to document the events and in their own way join the revolution. 

Eugene Delacroix painted the famous painting discussed above, however what is most 

surprising is that he included himself in the painting. And at the forefront. Sources claim 

the man with the top hat and rifle is indeed him3. It took him a year to complete the 

painting, which remains as one of the emblems of the romantic art movement. It took 

Victor Hugo thirty-two years to fulfil his promise before he published his masterpiece 

Les Misérables. He takes part in the story as a narrator, not with straightforward 

descriptions, but rather as a permanent character4 who is affected by the events set over 

ten volumes of the novel, a symbol of romantic literature.   

                                                           
2  HUGO V. (2012). Los Miserables. Tomo 2. Barcelona: DeBolsillo. Pp. 481-482. The Spanish is the 

original translation that was written the same year in which the novel was published in French. It was 

simultaneously published in ten volumes, like a saga, in the newspaper Las Novedades between April 1862 

and July 1863. 
3 HAGEN R.M. & HAGEN R. (2005). Los secretos de las obras de arte. Tomo 2. Madrid: Taschen. Pp. 

566-571. 
4  "The main character in Les Misérables is not Monseigneur Bienvenu or Jean Valjean, or Fantine, or 

Gavroche, or Marius, or Cosette, but the person who invents them and tells their story, this insolent narrator 

who is constantly cropping up between his creation and the reader. This constant, overwhelming presence 

interrupts the story at every turn to state his opinions, sometimes in the first person, always with a loud and 
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2. Engaging in transformation within a complex and interdependent world  

 

Both Delacroix and Hugo live in a world that is beginning to come face to face with the 

brewing complexity. Vargas Llosa is of the same opinion when he discusses the novel: 

"Perhaps the most intense and complex episode of the novel takes place in book 4 of the 

fifth part: 'Javert in Disarray'. This upright, one-dimensional man, who seemed to be made 

of stone, is now full of doubts, and the world that had up to then seemed so logical and 

simple now becomes impossibly complex5". 

 

Although they experience it as Frenchmen, everything starts to happen in different 

countries like a domino effect. Both authors are aware of the universal situation and travel 

far and wide attempting to embed themselves in the emerging reality. As we mentioned 

beforehand, Hugo had been an activist his whole life, evolving through his political and 

social opinions. In fact, there was apparently an original version of Les Misérables in the 

forties –Les Misères– which was tweaked in the sixties following the first-hand 

experiences6.   

 

Hence, the account of events conjured up by our artists helps us understand the emergence 

of a new reality that catches a glimpse of an increasingly complex world that relies on the 

possibility of individual and collective intervention. This leads to tension and 

contradictions that provoke different reactions that perhaps nowadays would be primarily 

characterised by indifference and at most by self-limitation.  

 

Global Learning (GL) encourages us to be hopeful individuals in a world of this nature, 

which calls on us to capitalise on this globality in all of its dimensions and to give 

precedence to some over others. Hence, despite numerous dimensions being referred to 

as global (commercial, communicative, economic...), only by means of globalising social 

justice, happiness and love is it possible for the other dimensions to truly be called global. 

Until then, they would only be considered partially global, approximations or even anti-

global, since without global social justice there will always be areas of exclusion or 

without projects of happiness and shared love we will only create spaces of unhappiness.  

 

Global Learning coaches us on utopian realism. What we said in the previous paragraph 

may be interesting or even alluring, however, daily life has different dimensions that may 

render it all as kind or merely embellishing words. Therefore, an 8 year old pupil as much 

as a parent might agree with Global Learning yet be unsure as to how they can integrate 

it into their lives in a transformative and engaging manner that overpowers the 

indifference embedded in a sea of information and post-truths.  

                                                           
melodious voice, and with a name that he would have us believe corresponds to the real Victor Hugo. He 

puts in comments about morality, history, and poetry, he includes intimate memories..." See VARGAS 

LLOSA M. (2012). The Temptation of the Impossible. Ed. Alfaguara (Penguin Random House). Kindle 

Edition. (Position in Kindle 149-153). 
5 Ibid. (Kindle Position 1027-1029). 
6 Ibid. (Kindle Position 169). 
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In previous articles, I offered keys for action in this regard within a classroom scenario7 

and in other contexts, however, this article takes a more general approach to the education 

centre and even to any educational space in charge of its pedagogical proposals. In doing 

so, we expand our scope to embrace a family, a neighbours association, and public 

institutions, as well as entrepreneurial projects with direct social consequences. To this 

end, we must remember how our learning developed from when we were in school until 

we reached the abovementioned spaces. Brunner highlighted the importance of four ideas 

that we should keep in mind (notably within an educational context): 

“La primera de ellas es la idea de agencia: tomar más control sobre la propia actividad 

mental. La segunda es la reflexión: no «aprender en crudo» sin más, sino hacer que lo que 

se aprende tenga sentido, entenderlo. La tercera es la colaboración: compartir los recursos 

de la mezcla de seres humanos implicados en la enseñanza y el aprendizaje. La mente 

está dentro de la cabeza, pero también está con los otros. Y la cuarta es la cultura, la forma 

de vida y pensamiento que construimos, negociamos, institucionalizamos y, finalmente 

(después de todo lo que se ha hecho), terminamos llamando «realidad» para 

reconfortarnos8” [The first of these is the idea of agency: taking more control of your own 

mental activity. The second is reflection: not simply 'learning in the raw' but making what 

you learn make sense, understanding it. The third is collaboration: sharing the resources 

of the mix of human beings involved in teaching and learning. Mind is inside the head, 

but it also with others. And the fourth is culture, the way of life and thought that we 

construct, negotiate, institutionalise, and finally (after it's all settled) end up calling 

'reality' to comfort ourselves.]    

 

In other papers I have primarily focused on the first three ideas, however this article will 

delve into the fourth from the perspective of "education centre culture" as a space for 

seeking meaning and coherence of learning. Whilst it is true that many other spaces 

facilitate this quest and give rise to various cognitive and emotional conflicts concerning 

the composition of the more general culture, I shall begin here in the hope of being able 

to expand upon and engage with all of them. The way Bruner, with a certain level of 

irony, concludes the paragraph mentioned before is somewhat suggestive: "...[we] end up 

calling 'reality' to comfort ourselves". Perhaps because at times it comforts us, other times 

it is intensely uncomfortable and then others it creates encounters and missed encounters 

that vary in terms of benefit. 

 

Hence, it entails designing a fresh approach to the educational space as a breeding ground 

of culture that discusses how to develop social justice, happiness and love in a complex 

and interdependent world in all of its dimensions and daily proposals. To ensure all of 

this goes beyond empty words we must assess it in an accessible way that shines light on 

how to forge the outlook we long for in a serious and profound way, overcoming the level 

of concerns and developing sustainable learning. We will also look at how to study the 

                                                           
7 In this same journal No. 7 and 9. 
8 BRUNER, J. (2012). La educación, puerta de la cultura. Madrid: Antonio Machado Libros (Machado 

Nuevo Aprendizaje). P. 107. 
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process involved, with the aim of evaluating it, but above all to assimilate it. It is not only 

this, but also an expansion of the presuppositions of the "Global Learning Optics Model9".  

 

 

3. Two tools: Triangle of Thought and Dartboard Evaluation 

 

3.1. Triangle of Thought 

I propose using two tools for everything outlined above. The first is a triangle of thought. 

It is based on proposals by Ainscow and Booth (2011) in their Index for Inclusion.10 I see 

it fit to follow their approach and use their well-known tool when embarking on processes 

related to inclusion, such is our case. The authors themselves acknowledge that it is 

important to develop links with other strategies, including democratic education, rights-

based education, critical pedagogy, education for citizenship/global citizenship, 

education for sustainability, education for equity/social justice and education for 

peace/non-violence, to name but a few (p. 33). 

 
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Triangle of thought to enable an education centre to reflect and decide on how to create a 

dynamic Global Learning environment. 

                                                           
9  See previous issues of this Journal. 
10 BOOTH, T. y AINSCOW, M. (2015). Guía para la Educación Inclusiva. Desarrollando el aprendizaje y la 
participación en los centros escolares. (Translation of the 3rd revised edition of the Index for Inclusion: 
2011). Madrid: FUHEM y OEI. 
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Booth and Ainscow propose that each side of the triangle should focus on two aspects, 

bearing in mind that planning is not the same as providing the means for its 

implementation. Thus: 

- We create a global culture when... 

1. We build a global community. 

2. And by building we are able to acknowledge what it specifically entails 

(we can identify it and describe what defines them both). 

- We create a global structure... 

1. If we plan to take advantage of the interdependence and we build 

structures of social justice and political love. 

2. But we provide the means to achieve this and we plan how to develop 

it. 

- We generate global learning... 

1. We develop a curriculum from a global perspective. 

2. And we consider how to roll out this learning in a diverse classroom and 

within the learning community as a whole. 

 

This does not involve filling out forms, but rather engaging the educational community 

in a process of appropriation that elicits dreams and at times cognitive breaks. In this 

regard, the new approach put forward by the authors and conveyed in Table 1 is 

intriguing. From classic subjects we move towards a human rights-based approach. As of 

today this shift seems like an impossible feat in light of curricular pressure and the burden 

of inspection we undergo. That said, if we think about it, perhaps it is a way in which the 

classical approach to learning can be expanded. Proper curricular planning will indicate 

whether or not we are covering all of the essential knowledge areas. In everyday jargon 

one might say "to mix things up", and this perspective is pivotal when it comes to 

reflecting on the different elements of the triangle. 

 

Table 1: Comparing curricular areas or subjects 

From a conventional curriculum To a rights-based curriculum 

Mathematics Food 

Language and literatura Water 

Clothes Housing 

Physics Transport/mobility 

Chemistry Comprehensive health 

Biology Human relationships 

Geography Environment 

History Energy 

Technology and Design Ethics, power and governance 

Art Arts and beauty 

Music Equality and equity 

Religion Spirituality 

Physical Education Freedom and dignity 

Health Education Cultures and diversity 
Adapted from Booth and Ainscow (2015), p. 40 
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In reference to the "triangle of thought" we shall reflect on four levels: 

- The three sides of the triangle. 

- The two aspects mentioned for each one of them. 

- The indicators we include in each aspect. 

- In each one of the indicators we include questions that demonstrate whether the indicator 

complies with the quality and approach we are seeking. 

 

For example, with regard to side B of the triangle: 

- Creating global structures. 

- We mentioned that it has two levels: 

1. We build global structures. 

2. We plan how to implement the global structures. 

 

- Moving on to the specific part of every education centre, which is prepared in each 

place: Let us imagine that we develop point 2. We could include these indicators11: 

B.2.1. Democratic organisation and parliament measures are implemented. 

B.2.2. Professional development activities help the educational team to create cohesive 

ideas on global citizenship and inclusion. 

B.2.3. There is engagement and participation with a maximum of three networks (albeit 

well chosen) that strive for social justice and solidarity in line with the key aspects and 

values of the culture fostered within the centre. 

B.2.4. Students have spaces to unleash creativity and study their local and global reality 

from Childhood Education level, both in and outside the classroom. 

B.2.5. The school ensures that "special education needs" policies are integrated into 

inclusion policies. 

B.2.6 The rules of conduct are related to learning and curricular development and 

disciplinary exclusion pressures are reduced. 

B.2.7. Barriers to attending the school are lowered and support is provided to students in 

child protection centres. 

B.2.8. Measures are implemented to abolish bullying among peers. 

B.2.9. Teachers and families consider themselves a part of the global dynamic and feel 

capable of promoting ideas and initiatives through diversity. 

B.2.10 People in the neighbourhood identify facilities in the education centre for hosting 

and exchange in situations of exclusion or creation and roll out of alternative ideas. 

 

- Lastly, we build on each point by means of answering questions. For example B.2.5.12 

b) Does the educational team reflect on their own learning experiences in order to 

understand when and why students have trouble learning? 

d) Does the educational team suggest replacing the label of a student "with special 

educational needs" for a student that "overcomes obstacles to learning and participation? 

h) Is the concept of obstacles to learning and participation understood as a push towards 

improving relationships, teaching methodologies and learning activities, as well as social 

and material circumstances? 

                                                           
11 Adapted from Booth and Ainscow (2011), pp. 115-123. 
12 Booth and Ainscow (2011), p. 119. For reasons of space only a few have been included. 
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i) Does the educational team avoid the use of "obstacles" that assign the shortfall to 

students, like what happens by saying "a student with barriers"? 

k) Are resources used to support students classified as having "special educational needs", 

such as assistance that boosts the capacity of the school to generally cater to diversity? 

l) Do the responsibilities of support teachers include providing assistance specifically to 

teachers and generally to the school in promoting learning among all students? 

m) Are students who encounter obstacles to learning and participation seen as people with 

different interests, knowledge and skills, more so than as part of a homogenous group? 

 

We should complete this exercise with every part of the triangle. It has been extensively 

developed here because we focused on the developed proposal of the Index. That said, if 

we are starting from scratch, we can try it out with two or three indicators and three or 

four assessment questions. Coherence and reality must always take precedence. The plan 

we draw up should outline our need to approach tasks in a different way, adapt to our 

reality and convey our clear determination to follow through on everything we as an 

educational community set out to do (not just one person or association with "good will"). 

Insofar as drawing up the plan is concerned, I consider it suffice to consult the great work 

of these British authors to determine how it could be developed. That said, there are many 

other possibilities emerging at present that we can exploit: design thinking, oasis, 

participative action-research, systematisations, dragon dreaming…… 

 

 

3.2. Dartboard Evaluation 

 

The Dartboard Evaluation is a convenient strategy to use in educational spaces that 

already significantly engage in social activity. It would not only entail assessing the action 

but also conducting a critical overview of our theories and practices, which we should 

complete in line with central concept 4. 

 

In visual terms we use an image of a dartboard with the aim of figuring out whether we 

hit the bullseye. However, on this occasion the hit goes from the inside to the outside in 

such a way that if we connect the points of the 4 central concepts we work with, we can 

verify whether or not "we are on the right track" according to the size of the area formed. 

On this occasion we include a dart in the middle, which measures the coherence between 

all of the aspects. 

 

From a procedural point of view it works as a thinking strategy, in the same way as skills 

or routines, over 5 levels since it seeks to build a framework with which to analyse one's 

own environment in addition to external environments in order to discover how to enrich 

our dartboard. 
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Figure 3: Framework of reflection on an educational space with Global Learning. 

 

 

Therefore, using this image I propose reflecting on the action or several references for 

planning an educational space that gives priority to time over space  and commits to GL. 

In reality it does not navigate too far from educational proposals that seek to develop 

innovative initiatives that are truly transformative. This relationship, like all proposals I 

put forward, demonstrates that it is not a matter of accumulating initiatives, but instead 

reflecting and performing them differently, with the visions and concerns set on other 

outlooks. 
 

We can also apply the dartboard evaluation strategy every now and again to track our 

progress. Once again, I reiterate that it is not a case of including many items but rather 
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Is empathy a characteristic of our education centre? 

Do we have diverse visions that inspire us? 
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*=social justice, happiness and love. 
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ensuring that they are well founded and realistic. If this approach creates two aspects, 

then it will have served its purpose.  
 

 

 

 

 

 

 

 

 

 

Hence why the dartboard presents 3 levels, which indicate the seriousness and depth of 

the proposal: 

- "Timely" refers to matters that are addressed occasionally, depending on the 

circumstances and which are not clearly integrated in line with the educational 

perspective of the centre. At times they are even incorporated into the centre's planning 

and in certain curricular design spaces. However, the integration is somewhat artificial 

and detached from the work and focus. For reasons we will touch on later, this level is on 

the verge of being considered as part of GL and at times has the reverse implications than 

those intended. Despite everything, judging from my personal experience, the majority 

(or a large number) of education centres are found in the "timely" ring of the dartboard, 

with uneven impact on GL. In these proposals, space takes precedence over time, 

emergency over learning. Perhaps the fundamental problem of them all is their bulk 

implementation. 

- "Processes" refers to matters on which all of our progress forms part of an ordered 

system coherent with learning. They take into account the evolutionary development and 

are evaluated on the four central concepts of our dartboard. Thus, the dartboard does not 

allude to activities but rather effects, to the consequences of our endeavours in GL, which 

may extensively vary. So varied that it does not need to include only the teaching level, 

but rather many more. The fact that it is procedural means that we do not have indicators 

isolated from others in the curriculum, but rather that we envision the starting point of the 

learning and are clear about our target point. This means that learners exercise 

metacognition, on the basis of their means, and become aware of the experienced process, 

taking charge of it and deciding whether or not to assimilate it.  

- "Systemic" refers particularly to the structures and includes the previous level of 

processes. The structures can also be varied, hence their importance. They work 

operatively on the level of unconscious learning and are therefore essential. The structures 

can be internal or external. Internal structures are linked to organisation, coexistence, 

reception, integration, decoration, spaces, conflict resolution, attention given to risks of 

exclusion, cohesion, communication... and the relationships between them all. External 

structures represent the types of networks that are forged in the local and global 
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Figure 2: Examples of results from the Dartboard Evaluation. The size and direction of the area show 

the focal points and results being obtained. 
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dimension: families, neighbourhood, all kinds of associations, mobilisations, social 

demands and how to respond to them from the perspective of liberty and creativity. Going 

global entails recreating local but on a broader scale, within the scope of possibilities. In 

both cases, space and time are important and experienced as identifying traits by the 

educational community, which defines itself as a human rights-oriented community, a 

guide that helps us re-examine the purpose of these networks (with more or less structure). 

These last two levels take more account of the varying time entailed in an intersection 

point.    

 

Story 1: Three stories fast-forwarded in time I 

John is in Primary 6. Today, his school is celebrating the "Charity Sandwich Day". They 

have been doing it every year for as long as he can remember. This had a considerable impact 

on him. 

Twenty years later, Juan is fixed on the idea of being charitable once a year, so he donates a 

sizeable sum to underprivileged people still as present today as they were twenty years ago, 

although he struggles to recognise why. 

 

Ana is in Primary 5. Today her classmates are presenting a project on the First World War 

that they began at the start of the semester. They prepared it from the perspective of a Prussian 

boy and an English boy.  

Twenty years later, Ana is drawn to the Syrian refugee crisis. This is why she writes a blog 

about the situations experienced by the refugees, which is proving to be successful on Twitter. It 

is just the start of something far more impacting that will come later. 

 

Edward is in Primary 6. During playtime he sees a piece of graffiti on the walls of the hall 

that reads: "When I am older I want to be... happy". He goes to the head mistress' room and sits 

down at a board table. There are several colleagues present discussing how to assist people in 

the neighbourhood (and as such in his school) who only have one meal a day. 

Twenty years later, Ed takes part in the Anti-Eviction Platform, accompanying people in need at 

meetings with the director of their bank. Many people told him that what he was trying to 

achieve was impossible, but his experience told him differently. He also recalls eviction stories 

told by his classmates in schools in Ecuador and this gave him an extra boost.  

 

After having studied the levels of our dartboard, we shall now reflect on the 4 central 

concepts that it comprises. 

 

 

Central Concept 1: Inclusion 

 

The aplysia californica is a type of sea snail that belongs to the more widely-recognised 

“sea slug” family. These specimens might just be another fascinating species living in the 

sea, but for human beings they represent much more. This is because their brain is made 

up of only twenty thousand good-sized central neurons13. This makes them perfect 

candidates to study the functions of the brain, primarily focusing on how learning and 

memory occurs. Research on the California Sea Hare conducted by Austrian 

                                                           
13 REDOLAR R. (Coord.) (2013). Neurociencia cognitiva. Madrid: Panamericana. Chap. 16. 
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neuroscientist Eric Richard Kandel earned him the Nobel Prize in Physiology or 

Medicine, among others, in 2000. 

 

It would be a long and complicated process to explain Kandel's findings, however, what 

can be noted is that his research delved further into a concept known as implicit learning 

(IL), as well as others. I.e., learning without being aware of the process. There are several 

ways to engage in Implicit Learning. In our case, it is pertinent to present non-associative 

learning, which may be one of two types:  

- Learning by habituation, when learning takes place due to an excess of stimuli and a 

drop in intensity as one gets used to them. 

- Learning through awareness, when learning occurs due to an intense stimulus that is 

ingrained and used to replicate what is learned at a later date, or at least, to react. 

 

Both types of learning were proven in sea slugs, among others, through the use of their 

gills. That said, perhaps it is not necessary to study these molluscs to identify similar 

learning processes in human beings. This is particularly true for certain issues, in my 

opinion those in which values and several aspects tied to the coexistence and culture of 

the centre stand out. In view of this point, engaging in explicit learning, aware of the 

inclusion, tends to produce less desirable results. Explaining what exclusion and inclusion 

entail, taking them on board and discussing their consequences may be interesting; 

however, from the neurological perspective it has minimal impact on learning. 

 

Thus, the culture of an inclusive centre unconsciously engages in habituation and 

awareness learning where the setting, the classroom, is daily life, the educational sphere 

itself. Therefore, stimuli will be repeated on a daily basis and we will become accustomed 

to responding in an inclusive manner. Similarly, in routine we suddenly have intense 

stimuli that compel us to engage in deep, responsive learning. Perhaps what remains is to 

improve the approach to being inclusive with a view to avoiding repetitiveness. To this 

end, there are other ways of IL, such as priming or procedural learning. The latter can be 

used to enhance skills and procedures, although it is particularly connected to motor skills. 

Although not directly mechanical, there are many classroom behaviours that touch upon 

motor skills, such as the reaction to a classmate with Down Syndrome, the shift in the 

classroom atmosphere due to a classmate on the verge of exclusion, and so many more. 

 

Therefore, it is compelling to note the impact of research by Booth and Ainscow on 

inclusion in an educational scope. We can continue to refer to their proposals even whilst 

working with another tool. Given that the dartboard strategy is evaluative, in this case we 

can analyse if we can identify the elements for habituation, awareness and procedure in 

our proposal for a global centre. 

 

Inclusive education centres that foster GL suggest: 

- Being generators of stimuli for inclusion in the classroom and in learning development. 

- Being generators of structures that promote inclusion and participation in all their forms. 

- Training and putting into practice behaviours of inclusion in the education centre and 

other external spaces. 
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This responds to questions that could be conveyed as follows: 

1. How can we determine if the educational community learns in an inclusive way? 

2. Which structures of our educational centre show how we can coordinate ourselves in 
an inclusive way? 

3. What do the people and networks that we work with in our neighbourhood and on a 
global level say about us? 

 

All forms of implicit learning have their risks on account of being unconscious and almost 

automatic. In fact, we have not mentioned a type of IL, which is associative learning and 

memory that focuses on classical and operant conditioning, studied by Pavlov or Skinner. 

Our societies are brimming with proposals that harness this type of learning, such is the 

case of subliminal advertising, or rather emotional advertising as it is known today. To 

be mindful of this we should engage in explicit learning when decision making is personal 

and non-transferable. In these cases it is important to use the so-called episodic learning, 

which is linked to one's own past. Then we perform non-associative learning and we 

internalise it, or not.  

 

Story 2: Three stories fast-forwarded in time II 

Stephan is graduating from high school today. He is happy because he has worked hard. He 

remembers two of classmates who had to leave in second year. They were told that they were 

valued but that they did not have a high enough level to be at this school. 

Thirty years later, he hears the news about immigrants and he is outraged that there are people 

trying to enter into his country illegally. It is clear that they do not have a high enough level and 

that they have not worked hard enough, unlike him. 

 

Olga is in second year at high school. She has just changed school and starts in a new class. She 

does not know anyone. She thinks that one of her classmates is strange. He is making weird 

gestures and does not pay a lot of attention to what the teacher says. At one point, he starts 

speaking loudly without stopping to listen to what the others are saying. She is surprised 

because none of the other classmates look at him strangely. After a while, a classmate 

approaches him and tenderly speaks in his ear. Shortly after, he keeps quiet. 

Thirty years later Olga remembers when high school finished and recalls everything that she 

learned for life afterwards. She applied this in every time she has ever worked with. She always 

had the tendency to help outsiders become more involved in the group. It seems simple now that 

she works with immigrants. Her ideas and lifestyle have permeated her neighbours association 

and now they all work with ideas that help them grow. 

 

Tarik is in secondary school in Morocco. He is not sure why he focuses so much on the situation 

of women in his country, but it has always grabbed his attention. His teachers put him in contact 

with networks of women in other countries and he began to discover other points of view. 

Thirty years later Tarik has written three books on the issue and is helping to reinterpret the 

corresponding legislation in his country.  
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Central Concept 2: Vision(s) 

 

A type of brain injury has been referred to since the 19th century called "visual agnosia". 

It is an impairment in recognition of visually presented objects (or other characteristics 

such as colour or movement). In other words, the person affected is able to see what they 

have in front of them but is not able to identify it14. In these cases, rehabilitation into daily 

life involves strengthening other senses, especially touch. 

 

I present this situation as a metaphor of the types of "visual agnosia" that we can identify 

in an education centre with regard to the different issues of daily life. In recent times this 

has all been grouped under indifference, among other reasons due to an "overdose" of 

situations and information. Furthermore, the lack of control over participation is another 

element that comprises this "social agnosia" that makes us see, but not react. An 

educational space that is capable of seeing using all of its senses, and able to identify and 

react accordingly, spreads a way of engaging and behaving to its learners and to the whole 

educational community that they carry with them throughout life. 

 

Therefore, to sum up, in retaliation to the "social agnosia" characterised by: 

- The inability to contextualise and identify what we see (anominalisation). 

- The inability to empathise with what we encounter (indifference). 

- The inability to intervene in what affects us (non-participation). 

 

Education centres that foster GL suggest: 

- Developing skills to contextualise and identify what we receive through our senses. 

- Developing skills to empathise with what we encounter. 

- Generate profound and stable ideas concerning the importance of participatory 

citizenship. 

 

To this end, in each central concept we propose several questions that in this case concern 

the empathy and guidelines on situations, companies and people that serve as an example 

of having a vision that caters to its environment and its development towards social 

justice, happiness and love.  

 

It is interesting to come across companies that have embedded this way of being into their 

mission and vision and clearly identify it beyond purely aesthetic terms. At times this 

means leaving the "comfort zone" and passing through uncomfortable spaces. In 

education centres, where broad diversity is commonplace, this might lead to situations 

that prove challenging to dovetail. This is sometimes the case of work with families or 

even by school inspectors. When these situations occur it is crucial to be clear about what 

                                                           
14 "Es más bien redondo, tiene un arco encima, es de color gris, y le sobresale como un pico… ¡Ah! Ya 

sé… es un pájaro." [It is rather round, it has an arch on top of it, it is grey, and there is a bit sticking 

out...Ah! I know... it is a bird.] Patient with associative visual agnosia describing the drawing of a teapot). 

TRIVIÑO M. et Al. Agnosia Visual. Cuando la vista no alcanza a entender. En ARNEDO M, 

BEMBIBRE J. and TRIVIÑO M. (coords.) (2013). Neuropsicología. A través de casos clínicos. Madrid: 

Panamericana. Chap. 7. Pp. 82-83. 
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is important and what is superfluous. True transformation gets underway in the education 

centre itself as a structure, which is exposed externally and is capable of learning from it. 

 

Thus, we will have to check how the organisational structures comprehensively leverage 

these aspects. In an academic context I have already put forward proposals with the 

"global learning optics model" model (Ardanaz, 2015), however the matter at hand is 

something that affects the "internal culture of the centre". This central concept would 

develop answers for the following questions: 

1. How does my education centre learn? 

However, there would be others: 

2. How does my education centre thrive? 

And on a basic level, a third: 

3. How does my education centre engage in dialogue?  

 

The answer to these three questions is what shapes the "visions" concept: learning, living 

and engaging in dialogue are the verbs that form their basis and which should go hand in 

hand with "to move toward social justice...". Our visions, therefore, encompass all senses, 

even a new one that shapes a dynamism that gives rise to this "culture". This culture of 

having a different vision will be something that becomes etched in the "endeavours" of 

the education community and which may be identified with cases and examples. 
 

Story 3: Three stories fast-forwarded in time III 

 

 Olga is in first year of secondary school. As part of the Week of Solidarity, today in social 

studies class they are going to watch a documentary studying the mineral coltan in the 

Democratic Republic  of the Congo. Each year, the school successfully takes part in this weekly 

campaign, cutting classes for the purpose. 

Twenty years later, Olga visits her former school and feels nostalgic for all those weeks of 

solidarity. Nowadays she has three children and has no time for anything. 

 

 Catherine is in primary six and has a problem with some classmates. They all meet with a 

mediator to see if there is a way to resolve the issue. They are fully aware of how mediation 

works, since it was one of the main focal points of this year. It entails competence-based content 

that they always study in that year and which is connected to all of the subjects.  

Twenty years later, Cat still recalls how they used to resolve conflicts in her school. She has two 

children and little by little she teaches them strategies about reaching common ground when the 

typical rows between siblings occur. 

 

Jon is in primary three and leaving school one day he sees two students from the college next 

door who are angry and shouting at each other. The boys are older and he respects them, but he 

is used to interacting with them through his school's top-down mentoring program. In fact, the 

school has recently discussed issues of "non-violent communication" with the pupils.  

Twenty-five years later, Jon applies what he learned back then to his neighbours association. In 

one of the meetings someone mentions that they have never come across a community with 

such a positive atmosphere. Job also remembers everything he learned about constructive 

dialogue with his friends from north Kenya.   
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Central Concept 3: Creativity 

 

“El pensamiento creativo es aquel que se pone en marcha cuando, tras comenzar a trabajar 

con un problema, persiguiéndolo crítica y científicamente se llega a la convicción de no 

poder continuar al no encontrar vía posible por la que alcanzar una solución definitiva. Y 

en esa situación de incertidumbre y frustración lo aparca y comienza a trabajar o 

preocuparse de otras cosas. Se dice que, en estos casos, el individuo se ha olvidado casi 

por completo de su cuestión no resuelta y comienza a trabajar en otros temas u otros 

proyectos” [Creative thinking is that which is applied when, after beginning to address a 

problem, critically and scientifically confronting it one arrives to the conclusion that it is 

impossible to continue without following the path towards a final solution. And in this 

situation of uncertainty and frustration, creative thinking stations the problem and starts 

to work with or focus on other things. They say that, in these cases, the individual has 

completely forgotten about the unresolved issue and starts to work on other matters or 

projects]15.  

 

I include these thoughts by neuro-educator Francisco Mora because I believe they 

successfully describe a part of the dynamic paradox of creativity that interests us most. 

The text does not end there. Although it seems that the initial problem in reality has been 

forgotten about, this is not how it happened. It remains dormant in what is known as 

"unconscious attention". Following attempts trying out solutions from other territories, 

the solution to the initial issue that becomes known as 'brainwave' emerges. 

 

These words display some of the characteristics of creativity within an educational space 

that commits to global learning: 

 

- Creativity that is born and developed because an opportunity came about to engage in 

it. Hence, the learner feels competent to exercise and develop it. 

- Creativity that stems from several models and a context. Thus the educational 

community becomes cohesive and develops various expressions of imagination. 

- Creativity that changes the space and time. The learning is consequently complemented 

through other dimensions and proposals that flow through the hidden curriculum.  

 

This gives rise to a set of questions when it comes to assessing our global education 

centre: 

- Applying which proposals can the educational community develop imaginative thoughts 

on social justice, happiness and love? 

- How many alternative thinking models does the centre's learning project propose? 

- In what way does the education centre set out its space in order to be able to develop 

critical and creative thought? 

 

 

                                                           
15 MORA, F. (2016). Neuroeducación. Barcelona: Alianza Ensayo. Alianza Editorial (Kindle Edition: 
position: 1936-1940). 
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All this enables us to engage in different forms of creativity that, depending on the 

perspective, differ in terms of the purpose. Ranging from creativity that lacks a purpose 

and is merely performed as "gymnastics of the soul", to creativity that seeks to solve 

issues, problems and difficulties that emerge through the interrelation of the different 

human groups. All forms are important, although in our case the last one is considerably 

more significant. From the perspective of Global Learning it constitutes a part of the 

utopian skill set, which I have mentioned in other papers. 

 

From this perspective it is crucial to draw a distinction between creativity and originality. 

Mercedes Navarro, albeit in reference to feminist theologies, sees it this way: 

“(…) La creatividad no siempre es, ni tiene que ser, equivalente a la originalidad. La 

creatividad emergente hace uso concreto de la forma concreta que es el reconocimiento: 

reconocer patrones, interacciones, conexiones, trasfondos… y es reticular, en red, 

interdependiente de múltiples factores (…)16” [Creativity is not always, nor does it have 

to be, synonymous with originality. Emerging creativity primarily uses the specific 

method of recognition: recognising patterns, interactions, connections, backdrops... and 

it is weaved into an interdependent web of factors]  

 

The term 'emerging creativity' puts an interesting slant on perspectives of creativity in 

terms of GL, since it creates a dynamic that simultaneously combines freedom and 

purpose. Creativity to imagine and establish the conditions of social justice, happiness 

and love. Despite significant progress made in the last centuries, a great number of 

discoveries are yet to be made and many forms of creativity are necessary to enable us to 

forge projects of happiness for humanity. This a task of some magnitude, according to 

Adela Cortina: 

“Más allá del derecho y el deber, pero no en línea recta, como quien sigue un camino o la 

vía de un tren, sino en profundidad, en interioridad, se abre el amplio misterio de la ob-

ligación, el prodigioso descubrimiento de que estamos ligados unos a otros de forma 

indisoluble y, por tanto ob-ligados, aun sin sanciones externas, aun sin mandatos externos, 

sino desde lo hondo, desde lo profundo. Es en lo profundo donde se descubre esa ligadura 

profunda, el secreto de la felicidad. De ella brota el mundo de las obligaciones que no 

pueden exigirse, sino compartirse graciosamente, el mundo del don y del regalo, del 

consuelo en tiempos de tristeza, del apoyo en tiempos de desgracia, de la esperanza 

cuando el horizonte parece borrarse, del sentido ante la experiencia del absurdo17” 

[Beyond the right and the duty, but not in a straight line, like following a path or train 

track, yet in depth, in interiority, the extensive mystery of ob-ligation is unlocked, the 

marvellous discovery that we are inextricably tied to one another and, therefore, ob-

ligated, even without external penalties, without external orders, but instead from the 

profound, from the depths. It is in the depths where one discovers this profound link, the 

secret of happiness. Therefrom stems the world of obligations that cannot demand, but 

gracefully share, the world of giving or offering solace in times of sadness, support in 

                                                           
16  NAVARRO M. La teología y la exégesis bíblica feministas en la emergencia creativa del futuro 

inmediato. En PICÓ C. (coord.)  (2016). Resistencia y creatividad. Madrid: Verbo Divino. 
17 CORTINA A. (2007). Ética de la razón cordial. Oviedo: Ediciones Nobel.  Kindle Edition (Position 

3305-3307). 
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times of misfortune, hope when the outlook seems to be unclear, or meaning when faced 

with absurdity.] 

 

That said, and despite this difficulty, it is possible to come across new discoveries that 

unveil the transformation of human relationships. Mandela discusses this at the end of his 

autobiography, demonstrating a long-haul process of emerging creativity: 

"When I walked out of prison, that was my mission, to liberate the oppressed and the 

oppressor both. Some say that has now been achieved. But I know that this is not the case. 

The truth is that we are not yet free;   

we have merely achieved the freedom to be free, the right not to be oppressed. We have 

not taken the final step of our journey, but the first step on a longer and even more difficult 

road. For to be free is not merely to cast off one's chains, but to live in a way that respects 

and enhances the freedom of others. The true test of our devotion to freedom is just the 

beginning. I have walked a long road towards freedom. I have tried not to hesitate. I've 

stumbled along the way, but I've discovered that great secret. After climbing a hill, one 

finds that there are many more behind that18". 

 

In doing so, Mandela once again introduces us to the time dimension, both to discoveries 

on social justice and the deepening of different projects of happiness. He talks about 

creativity of processes but also about the time that calls for an intergenerational 

commitment. On this basis, the creativity stemming from global learning is shaped.  
 

 

Story 4: Three stories fast-forwarded in time IV. 

 

 María José is studying in primary five. Her pre-school teachers had already realised that she 

was an especially creative little girl. She was always proposing different solutions to issues 

raised in the classroom, and if she could not come up with any, she had a genius answer as to 

why not. Her teachers only saw in her one special trait out of all of the characteristics of other 

pupils. In class they always repeated how original she was. They expected a lot from her in the 

school storytelling competition, but she was never able to write anything. 

Thirty years later, Marijo tells her twin daughters stories. They love to listen to them. She is 

surprised that she can make up stories because she never learned how to.    

 

 Lucas is in primary one and one day he has to present a mind map on sugar to his 

classmates. He draws it on the board during break time and then presents it to his classmates 

afterwards. On the branches there are ideas, but there are also questions. At times he has used 

clipped or photocopied pictures. The class has been working with these kinds of maps all year 

so everyone in the class knows how to use them. His classmates suggest new branches, which 

are either approved or not. His teacher admits that she would never have thought of some of the 

ideas that were suggested. She then shows them some techniques to devise more ideas on the 

topic. At dinner, his parents ask him what he learned today at school and Lucas replies "to turn 

the tables". His parents, puzzled at his reply, ask him if he was not going to present the project 

on sugar, or was it eggs? 

                                                           
18 MANDELA N. (2014). Long Walk to Freedom: The Autobiography of Nelson Mandela. Madrid: 

Santillana/Punto de Lectura. P. 647. 
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Twenty years later, he is in Greece on a rescue operation of Syrian immigrants. No one can 

think of any way to offset their situation with human rights. Lucas thought of three ways last 

night while he was eating his dinner at the table. 

 

René is in primary three in a school in Puerto Rico. She is not a good pupil in everything but 

in something in particular, yes: penning and rapping songs. Some say that it is a very amusing 

skill to have considering her age. Her teachers think that it is so much more than that, and 

because there are other talented kids they make arrangements in the school to offer opportunities 

for creativity. In her year they discuss the questions: how do I feel?, how do my friends feel?, 

how do others who I don't know and perhaps never will feel? 

Twenty years later René and her group are international stars. They are taking part in a 

campaign about female rights and she remembers her school years whilst she sings: 

Pueden sumar con prisa pueden restar con calma / Da igual porque las matemáticas no tienen 

alma / Aunque calculemos todo y le pongamos nombre propio / Nuestro espíritu no lo pueden 

ver los microscopios / Nadie se puede acobardar nacimos siendo valientes/ Porque respirar es 

arriesgar / Este es el momento de agarrar el impulso / Las emociones las narra nuestro pulso. / 

Respira el momento. / Respira el momento19[You can quickly do addition, you can calmly do 

subtraction / It really doesn't matter since mathematics has no passion / Even if it's all 

calculated and given it its own name / Our spirit can't be seen, no matter how near we've been / 

No one can cower, we are all born brave / Because taking a breath might be digging your own 

grave / Now is the time to ride the wave / Emotions are told by our pulse, it's true. / Savour the 

moment. / Savour the moment, that's what we should do] 

Afterwards in the dressing room, she sees that she has a missed call from a old classmate from 

school. She knows that he is based at the Mexican-US border helping people in the area to come 

up with alternative solutions to the giant wall that they want to build. She is looking forward to 

speaking to him. To find out what ideas they have thought up... 

 

Central Concept 4: Initiatives 

 

One of the major fields of research in neuropsychology that emerged several centuries 

ago is what is known as executive functions. In other words, they study which function 

of the brain helps us organise ourselves, make decisions and put them into action. Among 

their different elements, still under discussion, we shall focus on two: inhibition and 

attention.  The former is the capacity to separate important stimuli from those of little 

significance20. The latter, albeit connected, is something more; it is the capacity to 

efficiently study and develop information. 

 

Their tests offer a sample of the topic at hand. The Stroop test, among others, is used for 

inhibition. This test requires us to say the colour of the words when the word is the name 

of a different colour. In this case, we must separate the two pieces of information we 

                                                           
19 Lyrics from the song: Respira el momento; Artist: Calle 13, 2014, Multiviral. Story inspired by one of 

the singers in this band. It does not necessarily have to match the reality (even though it always helps).  
20 PORTELLANO A. (2007). Neuropsicología infantil. Madrid: Síntesis. Chapter 12.7.1. 
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receive and choose the correct one. That said, attention is an extremely broad process, 

which is why it can manifest itself in many different ways. They tend to be mainly 

classified into two groups: passive attention and active attention21. This means that, like 

in many issues concerning our body, there is attention that we process consciously and 

another type that we process unconsciously.  Within active attention it is important to 

note selective attention, which is most related to inhibition, although there are many 

others. One example of a typical attention test is called the "Rey-Osterrieth Complex 

Figure", in which the subject must copy a drawing with different geometrical shapes and, 

several minutes later, copy it again, but this time from memory. 

 

The cerebral structures related to these functions are different. It is commonly accepted 

that the right half of the brain is at a certain "advantage" in this respect, due to mere 

physiological reasons, however, this is nothing more than a simplification of something 

more complex in itself. In any case, I link these functions with the concept of initiatives 

because it seems that they need a lot from them in the current context, whether it be as a 

metaphor or in their literal form. 

 

Initiatives come about from developing previous concepts, although in some way we can 

connect them all and link them in a dynamic relationship, where all concepts nurture and 

fuel one another. That said, the type, form, keys and aims of the initiatives that we develop 

geared toward a social purpose or specifically toward GL are a sample of the types of 

processes that we are developing in our school. Details are crucial. Although there are 

many ways of taking them into account, GL has enabled us to make a series of discoveries 

and commitments that demonstrate the level of coordination of the initiatives that we are 

able to develop. We shall take a look at them below: 

  

a) Intention: the "awareness and learning" dichotomy 

 

The starting point is for what? What is our intention? Generally speaking, we might find 

that the proposals are built around these two poles. 

 

The purpose of awareness is generally to shine light on a situation of exclusion or 

injustice, or at least one that creates it. It tends to have a short-term and short-lived effect, 

even if everything remains the same in the situation brought to light. It also tends to have 

a limited effect in changing our vital balances, including learning. Getting back to the 

previous point, we are incapable of working with attention and of differentiating between 

what is important and what is superfluous, in such a way that our brain "stores" it as data, 

like an extra snippet of information. Thus, in a context of abundant information it is 

difficult to create a scale of importance of the varying types of awareness.  

 

That said, awareness is indeed necessary as a first step. The problem occurs when it does 

not advance any further, since it has a direct impact on learning. 

                                                           
21 PORTELLANO A. and GARCÍA ALBA J.A. (2014). Neuropsicología de la atención, las funciones 

ejecutivas y la memoria. Madrid: Síntesis. Chapter 3. 



The INTERNATIONAL JOURNAL for GLOBAL and DEVELOPMENT EDUCATION RESEARCH 
REVISTA INTERNACIONAL sobre INVESTIGACIÓN en EDUCACIÓN GLOBAL y para el DESARROLLO 

 
EN MI ESCUELA APRENDÍ A SER CIUDADANA GLOBAL.  

MY SCHOOL TAUGHT ME TO BE A GLOBAL CITIZEN 
 

 
Número 11 (Febrero 2017) Página 74 
Issue 11 (February 2017) Page 74 
  

 

- Therefore, if we propose a model to present different kinds of problems in a local and 

global context and we stop there, we are paving the way towards the " consumerism" of 

social endeavours. The strategy in these cases is summed up in the phrase "something 

will stick", just like when we watch TV adverts and one of them might encourage us to 

buy the product, similarly we will choose a certain social mission. In this case the 

metaphor is advertising. 

- Another metaphor is the zoo. We are often presented with a range of situations so that 

"we at least become aware of them". However, these proposals represent worlds apart: us 

and them, here and there... although we know that these are misperceptions that forge 

complexity and consequently mask the interdependence.  

- A third metaphor entails parachutists, whether encouraged by the centre itself or put 

forward by external organisations that, with the best of intentions, wish to present their 

work and initiatives. Thus, the social proposals gradually land in the school and are slotted 

into more or less of the timetable. Even if they are scheduled from the beginning of the 

school year, it is not even guaranteed that they will be coherent or consistent in the 

educational activity as a whole. Even more serious, well-founded and emotional 

awareness actions could be rendered meaningless outside the scope of a global learning 

plan.  

 

In fact, we do not aim to raise awareness about other parts of the program. We do not 

seek to raise awareness about mathematics, language or geography, i.e. classic subjects. 

We generally aim for students to acquire a range of knowledge, or in present day wording, 

a skill set. Perhaps we do seek for students to develop a certain kind of affinity with 

mathematics, but this of course is not the be all and end all. 

 

Therefore, the initiatives are fully understood when they are implemented into a plan for 

the whole education community, from the classroom itself, into the curriculum, to outside 

the classroom. This is the pole of learning where the "something will stick" is replaced 

by "together we grow". This "together" refers to the education community but also to the 

individuals and networks we reached out to. - From the moment we establish contact, 

which is well chosen and in line with our centre's project, this group becomes part of our 

life at the school (unless afterwards we consider it a bad choice). The metaphor here 

would always be family. Whether with more or less intensity. As such, we forge 

relationships with other human groups, in a way where they "alter" our life and challenge 

it, with the care and objective of the Common Good. 

- With regard to the previous metaphor we can also talk about bridges. The initiatives not 

only have to develop this family spirit, but also build two-way tracks in both directions, 

later becoming a learning resource for the entire community. A question to ask ourselves 

when it comes to assessing an initiative is, does it help us build bridges? What kind? 

- Lastly, if we focus on learning when it comes to conceiving our initiatives, we must 

analyse the type of transformation they cause, whether in a small group or in the education 

community as a whole. We have already seen that the types of transformation would 

include the formation of families and bridges, however, we can also mention our way of 

teaching or learning by completing a metacognition exercise to identify the type of 
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relationship we create and the invisible learning we are bringing about. We shall discuss 

this in the following dichotomy.      

 

b) Vision: the "vertical vs. horizontal" dichotomy 

 

Raising awareness, aside from shining light on a situation, sometimes helps in finding a 

solution which often concerns economic matters, whether money-related or products. 

This leads to a new dichotomy, connected to the previous one. It is strange how this 

dichotomy comes about from a vision that, although firmly embedded education centres, 

is generally unconscious, albeit real. 

 

This is the vertical vision, which spawns an elitist and paternalistic form of solidarity. It 

is based on so-called bonhomie, an almost extinct term that literally refers to a caring 

person who on other occasions is considered a good person, albeit naïve... This 

ingenuousness is tied to the idea that we only aim to help and must not overanalyse the 

situations. However, even if we are unaware, even if it is not even our intention, there are 

certain types of help that lead to the vertical learning of human relationships: where some 

people are more than others, where some have more than others, where some are the 

saviours and others the saved, where some depend on others, and so forth. 

 

This idea of verticality is a major restraint on the development and empowerment of the 

individuals. The majority of veteran NGODs, on the basis of their practice, discovered 

this decades ago and, as a result, have been transforming the types of projects proposed. 

This reflection has also helped put an end to references to the North-South concept to 

instead focus on the Exclusion-Inclusion concept. Exclusion occurs in all places and is 

likely to be experienced by almost everyone. Therefore, we all need to become 

empowered and emancipated. We are in charge of transforming our lives and we can 

assume co-responsibility for others, to the extent we can. 

 

In schools, despite progress being made, the work pending is still plentiful. This idea of 

elitist and paternalistic verticality is painful to discover and is usually hidden behind an 

extreme need or resounding emergency. If there is a situation that we can address, why 

not deal with it?, is it not a demonstration of solidarity? 

 

- The problem is that often the learning is not within the scope of solidarity. According 

to the Royal Spanish Academy dictionary, solidarity concerns circumstantial support for 

others or an in solidum relationship. It is strange to note how, despite the fact that the term 

seems to have more use in present day than in other eras, nowadays its content has lost 

momentum in Spanish. If we consult the "lexicographical treasury" in volume 1853, we 

see that it is defined as "participación igual de varios en alguna cosa" [equal participation 

from several people on something]22.  This equality is the foundation of an appropriate 

learning process of solidarity, in my opinion. Not equality in the sense of having the same 

thing, or doing the same thing, but rather having everyone engaged in the same mission: 

in our case, converting exclusion into inclusion. 

                                                           
22 http://www.rae.es/recursos/diccionarios/diccionarios-anteriores-1726-1992/nuevo-tesoro-lexicografico  

http://www.rae.es/recursos/diccionarios/diccionarios-anteriores-1726-1992/nuevo-tesoro-lexicografico
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- The key to addressing emergency situations or times of need is to approach them from 

horizontal perspectives and place a focus on them. For example, there are currently a wide 

range of campaigns with a focus on "food waste". Some of them place a focus on the fact 

that throwing food away whilst there is so much poverty is "poor practice". That said, 

other campaigns highlight the repercussions that food waste has for the environment and 

the resulting consequences for the population. This entails conducting a review of our 

daily food practices, taking action in this regard where necessary, and considering the 

impact on the environment, which mobilises us all, wherever we may be. Although, of 

course, some with more responsibility than others. For this reason, equality is in 

responsibility, but the degree of the latter varies in every case, whether it is a consumer 

in any country, a supermarket, restaurant, multinational company or a ministry of 

agriculture. Thus, solidarity is not about giving, not even sharing (because we all have 

resources to do so), but rather about responsibility and discovering our role in the process.  

 

When we understand this and know how to put it into action, we learn how to be united 

and supportive people and the vertical visions become horizontal. These are shaped with 

the elements mentioned above, equality in responsibility, and they are complemented 

with the idea of the human rights approach, as opposed to bonhomie. And this is important 

because human rights are not granted by the powerful, but are instead social achievements 

that transform our societies, albeit in the long term and at a slow pace.   

 

We can conduct an exercise in times of crisis to assess whether our vision is horizontal 

or vertical. When there is a crisis, resources are limited and our "capacity for generosity" 

fluctuates, whether with regard to amounts or the preference of beneficiaries. Thus, under 

the vertical prism, everything is put on the backburner to wait until there is a change in 

circumstances. It is strange how, at least in Spain, this stance is taken especially by public 

institutions and less so by individuals. Meanwhile, a horizontal vision through GL follows 

the human rights approach and seeks to determine the responsibility created in the 

situation with a view to assuming it. Furthermore, whilst the vertical perspective views 

the reality made up of isolated and divisible groups, the horizontal counterpart reflects in 

terms of interdependence. Everything is connected and we must take note of the 

connections that we can exploit in this initiative. 

 

 

c) Action: the "interpersonal vs. structural" dichotomy 
 

I will start by establishing that this is a false dichotomy. Both branches are important in 

equal measure in transformative action. When we develop our aims and vision, a certain 

type of GL action emerges. One of them might refer to collective action mentioned before, 

hence the interpersonal dimension. People we know, or those who we could potentially 

know and with whom we could forge family relationships, build bridges, responsive to 

invisible learning and to a horizontal vision of cooperation for which we are all 

responsible. This is something we can do nowadays with higher levels of intensity 

because we a part of a world in which complexity and interdependence have grown.  
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We might think that this is excessively demanding or even reminiscent of a utopian ideal, 

however, I would like to highlight that we are reflecting from the perspective of educators 

and educational organisations. This means that we have to engage in the processes under 

ideal circumstances. This means that the teaching body and school must also learn how 

to implement similar actions, considering that we have a tendency, developed over years 

of practice, to carry out vertical-style interpersonal actions. 

 

A classic example would be the "operaciones kilo" (food donation initiatives where kilos 

or food parcels are delivered to a place to help those in need), which are implemented in 

many schools and even elsewhere. Organisations without an educational mission can 

settle for a simple food collection initiative, but we have a more far-reaching task. Hence 

why: 

- We create family relationships with a proposal in which there is engagement with 

people, not to find out about their situation, but primarily to get to know one 

another as people. 

- We bridge gaps if we enable organisation and curricular structures to perpetuate 

contact with this reality. 

- We take account of invisible learning when we have moments to reflect on what 

we experienced by engaging with this reality and these people. When everything 

is integrated into a learning plan with a focus on rights (in this case, food) that is 

extensively practised over time, we foster coherence. 

- We work from a horizontal vision when the exchange of foodstuffs (kilos) is not 

the most prominent aspect of the series of endeavours. Even more so when we are 

capable of creating a time bank or barter dynamic, whenever possible. 

- Lastly, when this vision is truly horizontal, only then do we collectively feel like 

co-participants and central characters in the action and only then can we stipulate 

how and in what way, adding narrativity to the action (which is how social gains 

are relished) by means of a process of systematisation or similar methodology. 

 

These are all elements that convey an outlook on the most educational way to develop, in 

my opinion, interpersonal actions whose elements we can gradually incorporate whilst 

learning how to plan it naturally and without incurring a burden. If I had to choose 

between them all, I would try not to give up the penultimate proposal, which seeks to 

remove the focus of the action from the economic sphere (and perhaps even render it non-

existent). Otherwise it creates a set of undesirable dependencies and relationships, 

something which is reasonably common. 

 

There is an additional element that complements the interpersonal actions, which is linked 

to their structural dimension. When we carry out these types of actions we are working 

for people we might never meet, therefore it develops a type of relationship in contrast 

with that of interpersonal actions. Perhaps this is why they are less common and working 

with them feels strange. That said, they are vital and require us to boost their presence for 

several reasons: 

- Firstly, interpersonal endeavours acquire more meaning and coherence when we 

ask ourselves why dynamics of exclusion have emerged. 
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- Secondly, due to the context of complexity, there are structures that work almost 

automatically, invisibly, leading to injustice and unhappiness. In addition, it is 

important to identify them as a basic learning exercise. 

- Thirdly, we must study the associated responsibilities and observe how we can 

make a difference to the reality or engage in a network that is devoted to doing 

the same.  

- As we saw earlier, this is a show of solidarity but also a demonstration of what the 

process of transforming and developing societies entails. I.e., what role we play 

in converting structures of injustice into structures of solidarity. 

 

 

These types of actions generally concern national or international campaigns. A classic 

example would be the campaigns related to decent living conditions of workers who 

manufacture clothes and shoes for many famous brands around the world. A model would 

be the Ropa Limpia campaign, or in an international context, Clean Clothes. This 

initiative meets a set of requirements that make it appropriate for a school setting: 

- It concerns something that is mundane for any of us, which is clothes or shoes. If we 

work with hard-to-grasp campaigns, it is possible we lose momentum, especially with 

regard to engagement from young children. Another option would be to address an issue 

that they identify with on a certain level, such as child soldiers or child slavery. 

- We must be able to get involved in the campaign in the medium to long term. This is 

interesting because it helps us understand that processes of change entail both advances 

and setbacks. Hence the importance to reflect on and celebrate both. 

- There are resources, information and dynamics that facilitate participation in the 

campaign. For example, these campaigns mentioned have a website and sometimes there 

are sub-campaigns and information to give the processes a boost. 

- And, in any case, it is important that we consider the campaign interesting and appealing, 

for pupils and teachers alike, taking note of its scope for support and insight through a 

core group of subjects.     

 

This makes it possible to prepare a table to analyse the actions we set ourselves for the 

purpose of identifying and consequently harnessing their possibilities. They are included 

together because there are possibilities that can come about in both working styles and 

perhaps even certain proposals simultaneously engage the interpersonal and structural 

dynamics. These are the most comprehensive and interesting options for learning. 
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Name of action: 

ACTION Yes, No, Maybe Remarks 

Interpersonal: Possibility to… 

Ties (family)   

Communication (bridges)   

Metacognition (invisible 

learning). 

  

Association (horizontality)   

Structural: Possibilities… 

Daily or similar   

Medium- or long-term   

Resources and dynamics   

Interesting and appealing   

Other benefits (of both types of actions):  

   

   
Table 2: Analysis of GL actions in the educational sphere 

 

There would be so much to say with regard to structural initiatives. I think it is important 

to enhance them in light of their minimal presence and mainly because they represent a 

commitment to real transformation in the medium term. That said, it is crucial to identify 

a nuance for the educational sphere. Although not deemed a possibility in either group of 

actions, it could be placed in the third section for benefits for both types of actions. 

Whatever we do, it involves taking us out of our "comfort zone". Taking us out of our 

comfort zone is not doing something differently, but instead often entails putting us in a 

predicament, a situation in which we lack control or command. This is when we take a 

look at ourselves as people and empathy is triggered. When we observe issues that make 

us change our lifestyle, the transformation process gets underway. This path from 

"cognitive dissonance" to "cognitive consonance" begins to constitute a true learning 

process. When we restructure our mindsets, if we manage to go beyond mere artificial 

consonance, in the words of Festinger, we are significantly boosting our personal and 

social growth.   

 

Lastly, it is worth mentioning that although we have made reference to major national 

and international campaigns, we can also design our own and implement an initiative that 

generates change. These all require a developed education community that understands 

the possibilities of diversity and dialogue. This would be another characteristic of GL in 

our centre's culture. 

 

 

d) The keys: "legality vs. social justice + care" dichotomy 

 

With these keys we contemplate what is truly important in learning through global 

citizenship, striving not to lose focus in any initiative, any vision...  

 

In reality, this is another false dichotomy, although it is a lot closer to one than the 

previous example. We all know that laws are necessary, but, at times, fail to set out the 
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criteria to build fair and ethical societies. It is strange how we can detect all of this even 

in the evolutionary development of people. According to well-known research by 

Kolberg, there are three stages in moral development: 

- The first, the pre-conventional level, focuses on egoism as a principle of reasoning. 

- The second, the conventional level, focuses on rules and uses in society, pivoting on the 

legal sphere. 

- The third level, post-conventional, differentiates between these legal rules and human 

rights or another type of principles of greater global significance, and chooses from the 

latter category. He also divides this level into two stages. In the first, rights established in 

laws take unconditional precedence. The second goes beyond the issue of legality. 

According to Adela Cortina: 

"La legalidad se apoya además en cálculos racionales de utilidad social. En la segunda 

etapa la persona puede ir más allá del punto de vista contractual y utilitario para pensar 

desde la perspectiva de principios éticos de justicia válidos para toda la humanidad. 

Reconoce los derechos humanos en la igualdad y el respeto por la dignidad de todos los 

seres humanos, siendo la conquista de la autonomía la meta moral de la persona23". 

[Legality is also based on rational calculations of social utility. In the second stage the 

individual can go beyond the contractual and utilitarian point of view to reflect from the 

perspective of ethical principles of valid justice for all of humanity. It recognises human 

rights in equality and respect for the dignity of all human beings, with the moral goal of 

the individual serving as a conqueror of autonomy. 

 

Without delving too deeply into the matter, at times, what I mentioned on "leaving the 

comfort zone" concerns skirting the limit between what is legal and what is fair, or ethical. 

Nevertheless, incidentally some milestones in securing rights were reached through 

successful "legal loopholes", as was the case for the long process to abolish slavery in the 

UK24. 

 

With loopholes or not –I shall refrain from making any recommendations in this regard– 

the pull between what is legal and what is fair is an interesting dilemma that we can 

reflect on in many situations that GL presents or even any ethical analysis of our societies. 

When the gap is considerably wide, some authors have suggested choosing between slow 

change (evolution) or fast change (revolution). This dichotomy will be a possible topic 

for discussion that we must address, if it comes about, using tools of dialogue and 

deliberation that we should develop during our school years, and after, of course. 

 

That said, I am not interested in highlighting the legal-fair tension, with a long journey 

throughout the history of philosophy and ethics, but rather how social justice in recent 

times has found a new counterpart in the shape of care. This discovery has been made not 

only through ethical philosophy but through the sociology of the economy, the feminist 

movement and other experiences. Nevertheless, strangely care has always been present 

                                                           
23 CORTINA, A. (2014). ¿Para qué sirve realmente la ética? Barcelona: Paidós. Chap. 3.3. 
24 HOCHSCHILD, A. (2006). Bury the Chains: The British Struggle to Abolish Slavery (p. 340). London 

Pan/ Macmillan.  
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in our social reality as a pivotal factor within our societies, and can be substantiated by 

several references: 

- In texts from the first century BC, for example the famous fable about "Cura fashioning 

a piece of mud", where care is conveyed as a permanent fixture in the lives of all human 

beings (Hyginus, fable 220). 

- To modern texts, such as the Earth Charter, where it is explicitly stated as the first of its 

principles: 
 

 

I. Respect and Care for the Community of Life 

1. Respect Earth and life in all its diversity 

a. Recognise that all beings are interdependent and every form of life has value 

regardless of its worth to human beings. 

b. Affirm faith in the inherent dignity of all human beings and in the intellectual, 

artistic, ethical and spiritual potential of humanity. 

2. Care for the community of life with understanding, compassion, and love. 

a. Accept that with the right to own, manage and use natural resources comes the duty to 

prevent environmental harm and to protect the rights of people. 

b. Affirm that with increased freedom, knowledge, and power comes increased 

responsibility to promote the common good. 

3. Build democratic societies that are just, participatory, sustainable, and peaceful. 

a. Ensure that communities at all levels guarantee human rights and fundamental 

freedoms and provide everyone an opportunity to realise his or her full potential. 

b. Promote social and economic justice, enabling all to achieve a secure and meaningful 

livelihood that is ecologically responsible. 

4. Secure Earth's bounty and beauty for present and future generations. 

a. Recognise that the freedom of action of each generation is qualified by the needs of 

future generations. 

b. Transmit to future generations values, traditions, and institutions that support the 

long-term flourishing of Earth's human and ecological communities. 

 

Earth Charter 

 

 

 

This vision of care is in significant accord with the keys that GL works on, although there 

is also a prior process to reach this point.  

 

Firstly, to regard care as a trait inherent to any human being, as something that legitimises 

us (and if we lack it, somewhere along the line it was taken from us). This "abduction" is 

distinctly connected to different forms of education as well as family and social 

archetypes. 

 

- Therefore, traditionally this trait has been appropriated to women, however, this is but 

a consequence of the role assignment and stereotypes that we must get past. Care is a core 

component of the human being and may be the only alternative to a collapsed world. 

Adela Cortina succinctly conveys this idea: 
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"Siguiendo esta línea, un buen número de autores de nuestros días ve en la actitud 

de cuidar la gran alternativa al fracaso del mundo en que vivimos. Según ellos, la 

actitud de dominación frente a los demás y frente a la naturaleza, la obsesión por 

incrementar el poder tecnológico convirtiendo a todos los seres en objetos y en 

mercancías, es la que nos ha llevado a un mundo insoportable, un mundo del que 

forman parte ineliminable la pobreza, el hambre, la miseria y el expolio de la 

naturaleza. Un mundo que pone en peligro la supervivencia de la Tierra25" [Along 

the same lines, a large number of modern authors identify in the attitude of care 

the great alternative to the failure of the world we live in. According to them, the 

attitude of control over others and over nature, the obsession with enhancing 

technological power by turning all beings into objects and goods, this is what has 

led us into an unbearable world, a world inherently made up of poverty, hunger, 

misery and the spoliation of nature. A world that jeopardises the survival of the 

Earth]. 

 

- Recovering the dimension of care –with these words– is a crucial undertaking in 

educational spaces, as opposed to the more common "being good", "helping" and even 

"sharing", thus painting a different picture of relationships and justifying our mission. 

 

- Thus, care enables social justice to be conveyed as a "polyphony" by grasping equality 

and equity, for example, in a broader sense. Through this dimension we care for others 

not simply because it is fair, but because it is an intrinsic trait of the human being and 

necessary for everything to work. The approach to care protects us from paternalistic 

solutions, since each and every one of us is capable of caring, perhaps except in extreme 

situations where a baby or a sick or old person is concerned. In doing so, rights may be 

grasped on a deeper level, since we can understand the right to freedom of expression, 

but also its nuance of care. One tends to say that freedom of expression is limited to the 

damage we can do to other people. This is true, but perhaps it would be interesting to 

observe its limits within which our freedom, whichever its purpose, covers a perspective 

of care for possible beneficiaries. 

 

- This must not exclude denunciation, or any other type of political advocacy, but should 

be mindful of all individuals. The great cognitive separation that Mandela referred to in 

the quote included above was mentioned in this vein: he meant that in order to build a 

sustainably fair world we had to care for both the oppressed and the oppressor. It must 

not have been easy. Likewise, the struggle of women to put a stop to the norm of assigning 

roles of care exclusively to females is perfectly sensible. This common practice can be 

easily observed in professions such as nursing or simply in the sharing of household 

tasks26. 

                                                           
25 CORTINA A. (2014). Ibid. Chap. 3 
26 CARRASCO, C. La economía del cuidado: planteamiento actual y desafíos pendientes. Revista de 

Economía Crítica, nº11, primer semestre 2011. 

http://www.revistaeconomiacritica.org/sites/default/files/revistas/n11/REC11_9_intervenciones_Cristina

Carrasco.pdf  

http://www.revistaeconomiacritica.org/sites/default/files/revistas/n11/REC11_9_intervenciones_CristinaCarrasco.pdf
http://www.revistaeconomiacritica.org/sites/default/files/revistas/n11/REC11_9_intervenciones_CristinaCarrasco.pdf
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- From a positive perspective, the issue is not only about assigning tasks, but also bearing 

in mind that care has an impact on human beings that create new links, in addition to 

those already established, through human rights: we go from discovering universal 

fraternity to the revelation that looking after one another enables us to get a better grasp 

of our human dimension.  

 

- In light of this advantage, Carol Gilligan, who conducted research alongside Kölberg, 

could observe that the proposal made by her colleague was lacking something, hence 

suggesting an ethics of care with her parallel evolutionary process27. Despite this, her 

proposals were not entirely well received, although they did help expand the concept of 

ethics that we deal with today. The clash comes about from the concept of care as 

something inherent to the private sphere within human rights law, with a universalist 

vocation28. Thus, Kölberg and even Habermas came to the conclusion that Gilligan was 

in fact not dealing with ethics. However, in spite of everything, from there stemmed a 

type of ethics that also covers the context of people.  

 

There are still a lot of stones left unturned in the field of care. We also know that it is 

organised interpersonally or structurally, but in any case helps us step outside the 

restraints of classifications. Practice tells us that interpersonal care naturally and easily 

emerges when dealing with close friends, with family, however, care understood in terms 

of human development breaks this barrier and compels us to cater for others with whom 

we do not have a close relationship, distant people who we will never meet. Hence why 

the structural dimension is fundamental and gives meaning. The clearest case would be 

that which concerns ecology and sustainability29, which offers us samples of caring for 

the common land, at present and in the future, in turn identifying a sort of 

intergenerational commitment. 

 

All content in this section is tied to the last of the issues: the outlook. 

All our endeavours must be guided toward social justice, happiness and love. Everything 

else is vanity and nothing but. However, let's remember that we are dealing with central 

concept 4, which encompasses initiatives. Through this concept and in view of the above 

we can prepare several assessment question that serve as indicators: 

- What type of social initiatives do we develop in our education centre? 

- Awareness vs. Learning; Vertical vs. Horizontal; Interpersonal vs. Structural 

- Are the networks relevant in our social project? 

- How is justice and care balanced in initiatives based on global learning?  
 

 

 

 

                                                           
27 GILLIGAN, C. (1992). La moral y la teoría: Psicología del desarrollo femenino. México. Fondo de 

Cultura Económica. Its original title is much more suitable, in my opinion: A different voice. 
28 MEDINA-VICENT M. La ética del cuidado y Carol Gilligan: una crítica a la teoría del desarrollo 

moral de Kohlberg para la definición de un nivel moral postconvencional contextualista. Daimon. 

Revista Internacional de Filosofía, nº 67, 2016, 83-98. http://dx.doi.org/10.6018/daimon/199701  
29 BOFF, L. (2012). El cuidado necesario. Madrid: Trotta. 

http://dx.doi.org/10.6018/daimon/199701
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Story 5: Three stories fast-forwarded in time V. 

 

 June is in her third year of pre-school education. In the playground she is enjoying 

Recycling Day, which has been organised by her teachers. Each pupil has to bring an unused 

item from their home and find a new use for it. Their families have been invited today to see the 

result. Another group of June's classmates are preparing the topic of rubbish recycling and are 

decorating some bins. June is part of a group called Domino Effect, which forms a circle around 

the playground and shows what happens when, for example, you litter a can on the street, as 

well as who is affected around the world. Her teacher is amazed at the things they have thought 

of. She says that some are outrageous, but the majority of them are very sensible. June's dad 

says that now he understands why his daughter told him off a few days ago for throwing paper 

in the organic waste bin. Her mother appreciates the activity and wishes they would do it more 

often. The teacher tells her that they do it every week with different topics and subjects under 

the slogan "care for people and the planet". 

Thirty years later, June is a director of a multinational food company. Her company is a 

benchmark in environmental sustainability with eco-friendly products. The figures have been 

dropping lately. They decide to lower the salaries of managers in the hope of balancing their 

accounts. 

 

 Mac is in second year of high school, and despite his young age has launched a campaign in 

his school to protect bush crickets (Calliphona alluaudi). It is a species native to the Canary 

Islands that is in danger of becoming extinct. Mac discovered that other pupils catch the crickets 

in the nearby forest and then sell them. Mac's teachers saw huge possibilities in his initiative and 

decided to integrate caring for the environment and people into all other subjects 

Twenty years later, Mac is thinking back on the campaign he launched in his school when he 

was younger. The bush cricket is no longer in danger of extinction and Mac is now in his own 

classroom providing support to young boys and girls in secondary level education. After class, 

he has a meeting with the Pastoral Care Department.  

 

Leonardo is collaborating with the Anti-Eviction Platform. He is not allowed to accompany 

those affected to the banks, nor does he have many ideas on how to amend laws on the matter. 

That said, he is very good at listening to people. Therefore, he takes part in self-help groups that 

are held every week. In these groups, participants share their emotions and experiences in their 

complex lives. This results in indestructible ties, tears of anger and victory, as well as gratitude 

and people with their head held high. Often Leo stays behind to mainly talk to anyone affected. 

He does not say much but is told that he is a great listener. And hugs feel like a warm and tender 

cake, says a member of the group, whilst laughing.  

Leo remembers that in his school, thirty years before, he was the one who used to accept those 

with whom nobody wanted to spend time and he used to help them become integrated in the 

groups despite their differences. He does not remember being given support in school, but he 

always saw caring as a permanent fixture within his family. They all cared for one another, but 

they also looked out for neighbours and many other people...  
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1.3.Corollary: Coherence and Contradictions 

 

We still have to discuss the diagonal axis, the arrow in the dartboard. We use this to reflect 

on coherence despite contradictions. 

 

Coming face to face with our own contradictions is a life experience, just like the 

experience of the structures and organisations with which we coexist. At times they 

provoke poor wellbeing and a lack of balance by organising our cognitive functions and 

learning. I cited Leon Festinger before, who in his Theory of Cognitive Dissonance (1957) 

looks at how we as human beings tend to rationalise our inconsistencies. Failing this, 

psychological discomfort ensues. Hence why numerous corrections and extensions of this 

theory have emerged,30 which in recent decades study the role of awareness in these 

cognitive imbalances and discomfort. 

 

However, we can point out that individual and organisational awareness is a central aspect 

of everything presented thus far. In this regard, once more we have to differentiate 

between explicit attitudes in which we wish to intervene (and when we can do so) and 

implicit attitudes, which are those we develop automatically, without being aware of the 

process, within both a negative and positive scope. Therefore, when it comes to evaluating 

whether or not we have hit the target we should take into account: 

- If the set of central concepts is aligned with the outlook we considered in the previous 

section. 

- Where in our implicit and explicit way of acting can the impact of this action be seen. 

- And if despite contradictions we are clear on the importance of the time and processes. 

 

Once again, we are presented with three questions to facilitate reflection: 

Is there coherence between the central concepts in which we work on GL in our school? 

What indicators do we have that coherence is possible and that it helps us to continue? 

Are we clear on the process we wish to build?    

 

Before finishing, I should clarify something. It concerns the narrativity-based exercises. 

In this case we used the technique of fast-forwarding time. They are simplifying 

constructs, considering that perhaps a simple act does not shape your future (or perhaps 

it does). However, it is likely that the collection of minor proposals and experiences –

albeit well-developed– are those which compel us to engage the world. Elaborating on 

them and moving beyond the surface is how we change our lives and see the possibilities 

of transforming our realities and caring for one another. 

 

 

 

 

 

 

                                                           
30 MORALES, J.F. et Al. (Coord.) (2007). Psicología social. Madrid: McGraw-Hill. Chap. 19 and 20. 
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Final story 

The education centre Ellacuria is located in Rwanda and focuses on both primary and 

secondary level education. A large part of its pupils is made up of former child soldiers, 

who nowadays are experts in different humanistic and scientific subjects. A group of 

students come up with the initiative of giving classes to their former captains. "They know 

how to read, but they can't understand", says some of the pupils. Some of the nearby 

towns are scared of these people, but at the same time have a lot of confidence in them 

because they have done fantastic things in this school and they all feel a part of it. 

So the classes start with some traditional dancing and songs that speak of hugs, friendship 

and peace. It is hard work with some mercenaries at the beginning, but by midday the 

school kids have won them over. Tears trickle down their faces. 

 

We are not sure what will happen twenty years from now, given that anything is possible, 

which is what tends to happen with learning. But they do know it will involve social 

justice, happiness and love.   

 

"(…) Despertaste y/ le diste vuelta a mi universo./ Ahora se llega a la cima/ bajando por 

la sierra,/ la Tierra ya no gira,/ tú giras por la Tierra./ En las guerras se dan besos,/ ya no 

se pelean./ Hoy, las gallinas mugen/ y las vacas cacarean./ Las lombrices y los peces/ 

pescan los anzuelos, / Se vuela por el mar/ y se navega por el cielo./ Crecen flores en la 

arena, / cae lluvia en el desierto./ Ahora los sueños son reales,/ porque se sueña despierto. 

/ Y ése sueño es seguro, / y así se reproduce/ y la inocencia por fin/ no se esconde de las 

luces. / (…)31" [You awoke and turned my world upside down / You get to the tip / 

descending from the summit / the Earth no longer revolves / you instead spin around it./ 

In wars kisses are given,/ they are no longer fought./ Today, chickens moo/ and the cows 

instead squawk./ The worms and the fish cast the bait / we fly on the sea / and sail through 

the sky./ Flowers bloom on sand, / rain falls in the desert./ Now dreams are real,/ because 

we dream with eyes open./ And that dream is safe, / that way it replicates/ and innocence 

at last/ without fear can radiate]. 

To finish off, I have included a table in which the dartboard indicators have been 

summarised, with illustrations that enable us to grasp them but also reconsider them in 

depth 

 

 

 

 
 
 
 
 

                                                           
31  Song: Ojos color Sol; Artist: Calle 13 feat. Silvio Rodríguez, 2014, Multiviral. 
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Table 2: Work key with the Global Learning Dartboard Evaluation 

Central Concepts/Generative Questions/Abstract Images 

Central Concepts Associated questions Abs. Image 

Inclusion 

How can we determine if the educational community 

learns in an inclusive way?  
Fingerprint 

Which structures of our educational centre show how we 

can coordinate ourselves in an inclusive way?  
Lego 

What do the people and networks that we work with in 

our neighbourhood and on a global level say about us?  
Portrait 

Visions 

How does my education centre learn? 

Where: inside and outside the classroom; inside and 

outside the education centre. 

What: closed and open learning... 

Who: pupils, teachers, management team, families, 

associations, networks... 

 
Notebook 

How does my education centre thrive? 

In diversity, difficulty, growth, visions of people and 

their environment... 

Democratic and participatory structures. 

 
Lungs 

How does my education centre engage in dialogue? 

In diversity, difficulty, growth, visions of people and 

their environment... 

Who: pupils, teachers, management team, families, 

associations, networks... 

 
Ear 

Creativity 

With which proposals can the educational community 

develop imaginative thoughts on social justice, happiness 

and love? 
 

Play 

How many alternative thinking models does the centre's 

learning project propose? 
 

The Other 

In what way does the education centre set out its space in 

order to be able to develop critical and creative thought?  
Tetris 

Initiatives 

What type of social initiatives do we develop in our 

education centre? 

Awareness vs. Learning; Vertical vs. Horizontal; 

Interpersonal vs. Structural 
 

Process 

Are the networks relevant in our social project? 
 

Skein 

How is justice and care balanced in initiatives based on 

global learning?  
Eyes 
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